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STATEMENT ON LIMITATIONS
THE DISTRIBUTION, USE, AND SCOPE OF THE VISITING COMMITTEE REPORT

The Committee on Public Secondary Schools of the New England Association of Schools and Colleges 
considers this visiting committee report to be a privileged document submitted by the Committee on Public 
Secondary Schools of the New England Association of Schools and Colleges to the principal of the school and by 
the principal to the state department of education. Distribution of the report within the school community is the 
responsibility of the school principal. The final visiting committee report must be released in its entirety within 
sixty days (60) of its completion to the superintendent, school board, public library or town office, and the 
appropriate news media.

The prime concern of the visiting committee has been to assess the quality of the educational program at this 
school in terms of the Commission's Standards for Accreditation. Neither the total report nor any of its 
subsections is to be considered an evaluation of any individual staff member but rather a professional appraisal 
of the school as it appeared to the visiting committee.
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STANDARDS FOR ACCREDITATION
The Committee on Public Secondary School's Standards for Accreditation serve as the foundation for the 
accreditation process and by which accreditation decisions are made.  The seven Standards are qualitative, 
challenging, and reflect current research and best practice.  The Standards, written and approved by the 
membership, establish the components of schools to ensure an effective and appropriate focus on teaching and 
learning and the support of teaching and learning.  

 

Teaching and Learning Standards

Core Values and Beliefs About Learning

Curriculum

Instruction

Assessment of and for Student Learning

 

Support Standards

School Culture and Leadership

School Resources for Learning

Community Resources for Learning
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CORE VALUES, BELIEFS, AND LEARNING 
EXPECTATIONS

Teaching and Learning Standard

Effective schools identify core values and beliefs about learning that function as explicit foundational 
commitments to students and the community. Decision-making remains focused on and aligned with these 
critical commitments. Core values and beliefs manifest themselves in research-based, school-wide 21st century 
learning expectations. Every component of the school is driven by the core values and beliefs and supports all 
students’ achievement of the school’s learning expectations.

1. The school community engages in a dynamic, collaborative, and inclusive process informed by current 
research-based practices to identify and commit to its core values and beliefs about 
learning.                                                                                                                           

2. The school has challenging and measurable 21st century learning expectations for all students which 
address academic, social and civic competencies.  Each expectation is defined by specific and measurable 
criteria for success, such as school-wide analytic rubrics, which define targeted high levels of 
achievement.                                                                                                                                             

3. The school's core values, beliefs, and 21st century learning expectations are actively reflected in the culture 
of the school, drive curriculum, instruction, and assessment in every classroom, and guide the school's 
policies, procedures, decisions and resource 
allocations.                                                                                                                                                                                           

4. The school regularly reviews and revises its core values, beliefs, and 21st century learning expectations 
based on research, multiple data sources, as well as district and school community priorities.  
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CURRICULUM

Teaching and Learning Standard

The written and taught curriculum is designed to result in all students achieving the school's 21st century 
expectations for student learning. The written curriculum is the framework within which a school aligns and 
personalizes the school's 21st century learning expectations. The curriculum includes a purposefully designed 
set of course offerings, co-curricular programs, and other learning opportunities. The curriculum reflects the 
school’s core values, beliefs, and learning expectations. The curriculum is collaboratively developed, 
implemented, reviewed, and revised based on analysis of student performance and current research.

1. The curriculum is purposefully designed to ensure that all students practice and achieve each of the 
school's 21st century learning expectations.

2. The curriculum is written in a common format that includes: 
units of study with essential questions, concepts, content, and skills
the school’s 21st century learning expectations
instructional strategies
assessment practices that include the use of specific and measurable criteria for success, school-wide 
analytic and course-specific rubrics.

3. The curriculum emphasizes depth of understanding and application of knowledge through: 
inquiry and problem-solving
higher order thinking
cross-disciplinary learning
authentic learning opportunities both in and out of school
informed and ethical use of technology.

4. There is clear alignment between the written and taught curriculum.

5. Effective curricular coordination and vertical articulation exist between and among all academic areas within 
the school as well as with sending schools in the district.

6. Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are sufficient to fully implement the curriculum, including the co-curricular programs and 
other learning opportunities.

7. The district provides the school’s professional staff with sufficient personnel, time, and financial resources 
for ongoing and collaborative development, evaluation, and revision of the curriculum using assessment 
results and current research.
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INSTRUCTION

Teaching and Learning Standard

The quality of instruction is the single most important factor in students’ achievement of the school’s 21st century 
learning expectations. Instruction is responsive to student needs, deliberate in its design and delivery, and 
grounded in the school’s core values, beliefs, and learning expectations. Instruction is supported by research in 
best practices. Teachers are reflective and collaborative about their instructional strategies and collaborative with 
their colleagues to improve student learning.

1. Teachers’ instructional practices are continuously examined to ensure consistency with the school’s core 
values, beliefs, and 21st century learning expectations.

2. Teachers’ instructional practices support the achievement of the school’s 21st century learning expectations 
by: 

personalizing instruction
engaging students in cross-disciplinary learning
engaging students as active and self-directed learners
emphasizing inquiry, problem-solving, and higher order thinking
applying knowledge and skills to authentic tasks
engaging students in self-assessment and reflection
integrating technology.

3. Teachers adjust their instructional practices to meet the needs of each student by:
using formative assessment, especially during instructional time
strategically differentiating
purposefully organizing group learning activities
providing additional support and alternative strategies within the regular classroom.

4. Teachers, individually and collaboratively, improve their instructional practices by:
using student achievement data from a variety of formative and summative assessments
examining student work
using feedback from a variety of sources, including students, other teachers, supervisors, and parents
examining current research
engaging in professional discourse focused on instructional practice.

5. Teachers, as adult learners and reflective practitioners, maintain expertise in their content area and in 
content-specific instructional practices.
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ASSESSMENT OF AND FOR STUDENT LEARNING

Teaching and Learning Standard

Assessment informs students and stakeholders of progress and growth toward meeting the school's 21st century 
learning expectations. Assessment results are shared and discussed on a regular basis to improve student 
learning. Assessment results inform teachers about student achievement in order to adjust curriculum and 
instruction.

1. The professional staff continuously employs a formal process to assess whole-school and individual student 
progress in achieving the school’s 21st century learning expectations based on specific and measurable 
criteria for success, such as school-wide analytic rubrics

2. The school’s professional staff communicates: 
individual student progress in achieving the school’s 21st century learning expectations to students and 
their families
the school’s progress in achieving the school’s 21st century learning expectations to the school 
community.

3. Professional staff collects, disaggregates, and analyzes data to identify and respond to inequities in student 
achievement.

4. Prior to each unit of study, teachers communicate to students the school’s applicable 21st century learning 
expectations and related unit-specific learning goals to be assessed.

5. Prior to summative assessments, teachers provide students with specific and measurable criteria for 
success, such as corresponding rubrics, which define targeted high levels of achievement.  

6. In each unit of study, teachers employ a range of assessment strategies, including formative and summative 
assessments.

7. Teachers collaborate regularly in formal ways on the creation, analysis, and revision of formative and 
summative assessments, including common assessments.

8. Teachers provide specific, timely, and corrective feedback to ensure students revise and improve their work.

9. Teachers regularly use formative assessment to inform and adapt their instruction for the purpose of 
improving student learning.

10. Teachers and administrators, individually and collaboratively, examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including all of the 
following: 

student work
common course and common grade-level assessments
individual and school-wide progress in achieving the school’s 21st century learning expectations
standardized assessments
data from sending schools, receiving schools, and post-secondary institutions
survey data from current students and alumni.

11. Grading and reporting practices are regularly reviewed and revised to ensure alignment with the school’s 
core values and beliefs about learning.
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SCHOOL CULTURE AND LEADERSHIP

Support Standard

The school culture is equitable and inclusive, and it embodies the school's foundational core values and beliefs 
about student learning. It is characterized by reflective, collaborative, and constructive dialogue about research-
based practices that support high expectations for the learning of all students. The leadership of the school 
fosters a safe, positive culture by promoting learning, cultivating shared leadership, and engaging all members of 
the school community in efforts to improve teaching and learning.

1. The school community consciously and continuously builds a safe, positive, respectful, and supportive 
culture that fosters student responsibility for learning and results in shared ownership, pride, and high 
expectations for all.

2. The school is equitable and inclusive, ensuring access to challenging academic experiences for all students, 
making certain that courses throughout the curriculum are populated with students reflecting the diversity of 
the student body, fostering heterogeneity, and supporting the achievement of the school’s 21st century 
learning expectations.

3. There is a formal, on-going program(s) or process(es) through which each student has an adult in the 
school, in addition to the school counselor, who knows the student well and assists the student in achieving 
the school’s 21st century learning expectations.

4. In order to improve student learning through professional development, the principal and professional staff: 
engage in professional discourse for reflection, inquiry, and analysis of teaching and learning
use resources outside of the school to maintain currency with best practices
dedicate formal time to implement professional development
apply the skills, practices, and ideas gained in order to improve curriculum, instruction, and 
assessment.

5. School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.

6. The organization of time supports research-based instruction, professional collaboration among teachers, 
and the learning needs of all students.

7. Student load and class size enable teachers to meet the learning needs of individual students.

8. The principal, working with other building leaders, provides instructional leadership that is rooted in the 
school’s core values, beliefs, and learning expectations.

9. Teachers, students, and parents are involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.

10. Teachers exercise initiative and leadership essential to the improvement of the school and to increase 
students’ engagement in learning.

11. The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving 
the school’s 21st century learning expectations.

12. The school board and superintendent provide the principal with sufficient decision-making authority to lead 
the school.
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SCHOOL RESOURCES FOR LEARNING

Support Standard

Student learning and well-being are dependent upon adequate and appropriate support. The school is 
responsible for providing an effective range of coordinated programs and services. These resources enhance 
and improve student learning and well-being and support the school's core values and beliefs. Student support 
services enable each student to achieve the school's 21st century learning expectations.

1. The school has timely, coordinated, and directive intervention strategies for all students, including identified 
and at-risk students, that support each student’s achievement of the school’s 21st century learning 
expectations.

2. The school provides information to families, especially to those most in need, about available student 
support services.

3. Support services staff use technology to deliver an effective range of coordinated services for each student.

4. School counseling services have an adequate number of certified/licensed personnel and support staff who: 
deliver a written, developmental program
meet regularly with students to provide personal, academic, career, and college counseling
engage in individual and group meetings with all students
deliver collaborative outreach and referral to community and area mental health agencies and social 
service providers
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

5. The school's health services have an adequate number of certified/licensed personnel and support staff 
who: 

provide preventative health services and direct intervention services
use an appropriate referral process
conduct ongoing student health assessments
use ongoing, relevant assessment data, including feedback from the school community, to improve 
services and ensure each student achieves the school’s 21st century learning expectations.

6. Library/media services are integrated into curriculum and instructional practices and have an adequate 
number of certified/licensed personnel and support staff who: 

are actively engaged in the implementation of the school's curriculum
provide a wide range of materials, technologies, and other information services in support of the 
school's curriculum
ensure that the facility is available and staffed for students and teachers before, during, and after school
are responsive to students' interests and needs in order to support independent learning
conduct ongoing assessment using relevant data, including feedback from the school community, to 
improve services and ensure each student achieves the school’s 21st century learning expectations.

7. Support services for identified students, including special education, Section 504 of the ADA, and English 
language learners, have an adequate number of certified/licensed personnel and support staff who: 

collaborate with all teachers, counselors, targeted services, and other support staff in order to achieve 
the school's 21st century learning expectations
provide inclusive learning opportunities for all students
perform ongoing assessment using relevant data, including feedback from the school community, to 
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improve services and ensure each student achieves the school’s 21st century learning expectations.
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COMMUNITY RESOURCES FOR LEARNING

Support Standard

The achievement of the school’s 21st century learning expectations requires active community, governing board, 
and parent advocacy. Through dependable and adequate funding, the community provides the personnel, 
resources, and facilities to support the delivery of curriculum, instruction, programs, and services.

1. The community and the district's governing body provide dependable funding for: 
a wide range of school programs and services
sufficient professional and support staff
ongoing professional development and curriculum revision
a full range of technology support
sufficient equipment
sufficient instructional materials and supplies.

2. The school develops, plans, and funds programs: 
to ensure the maintenance and repair of the building and school plant
to properly maintain, catalogue, and replace equipment
to keep the school clean on a daily basis.

3. The community funds and the school implements a long-range plan that addresses: 
programs and services
enrollment changes and staffing needs
facility needs
technology
capital improvements.

4. Faculty and building administrators are actively involved in the development and implementation of the 
budget.

5. The school site and plant support the delivery of high quality school programs and services.

6. The school maintains documentation that the physical plant and facilities meet all applicable federal and 
state laws and are in compliance with local fire, health, and safety regulations.

7. All professional staff actively engage parents and families as partners in each student’s education and reach 
out specifically to those families who have been less connected with the school.

8. The school develops productive parent, community, business, and higher education partnerships that 
support student learning.
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School and Community Summary

School and Community Summary

Valley Regional High School, located in Deep River, Connecticut, serves the communities of Chester, Deep 
River, and Essex. Located in Middlesex County, the towns are close to the shoreline and about 30 miles from 
Hartford. Communally known to local residents as “Tri-town,” Chester, Deep River, and Essex are rich in local 
history and have a vibrant artistic and cultural community. With a combined population of 15,055, the 
communities are economically, racially, culturally, and ethnically similar. According to the 2010 census data, 
Deep River's population is 4,629, Chester's is 3,994 and Essex's is 6,683.

Chester, Deep River, and Essex are former mill towns that have primarily become bedroom communities from 
which residents commute to larger cities such as New London, New Haven, and Hartford where they are 
employed in the pharmaceutical, insurance, and defense industries centered there.  Chester is home to Whelen 
Engineering, a manufacturing corporation that designs and manufactures audio and visual warning equipment for 
automotive, aviation, and mass notification industries worldwide, and The Lee Company in neighboring Old 
Saybrook is a leading supplier of miniature precision fluid control products to a wide range of industries. In 
addition to manufacturing, residents are employed in the service industry as the area sees its share of tourism, 
especially in the summer months. 

The median family income is $84,937 in Essex, $65,156 in Chester, and $51,677 in Deep River. As of February 
2016, the unemployment rate in Region 4 was 4.3 percent in Chester, 5.3 percent in Deep River, and 5.4 percent 
in Essex. In 2014, 10.6 percent of the school population was eligible for free or reduced price meals.

Valley Regional High School's current enrollment is 598, and John Winthrop Middle School currently enrolls 314 
students. Three elementary schools feed into Region 4 including Chester Elementary (213 students), Deep River 
Elementary (308 students), and Essex Elementary (419 students).  In total, Region 4 has 1,432 students in the 
district. 

The Region 4 School District is ranked in the middle of school districts in the state in terms of per pupil 
expenditures (77 out of 166) and expended $15,485 per pupil compared to a state average expenditure of 
$14,500 per pupil in FY 2012-2013.  In FY 2012-2013, state and federal resources accounted for 11.4% of all 
funds received in the district, leaving 88.6% of funding to be obtained through local resources. Chester, Deep 
River, and Essex allocate 35%, 33%, and 35%, respectively, of their town budgets to the public schools.

Valley Regional High School includes students in grades 9-12 with the current total enrollment of 607 students. 
The school population has gradually increased over the past ten years. Although there is socioeconomic diversity 
among the three towns served by the Region 4 Schools, there is far less racial and ethnic diversity than other 
areas of the state. The ethnic, racial, and cultural composition has remained consistent with 1.8% African-
American students and 6.3% Hispanic students as noted in the 2013-2014 Connecticut State Department of 
Education School Profile and Performance Report.  The two-year average dropout rate has been 3%, the 
average daily student attendance is 97%, and the average attendance rate among teachers is 95.8%.

In the 2015-2016 school year, there were 47.5 classroom teachers at Valley Regional High School, creating a 
student-to-teacher ratio of 14:1. Individual teachers carry an average load of 120 students with an average class 
size of 18. Students attend school for 180 days and for a minimum of 1,011 hours. In the four core academic 
areas, the average class size is 16 students in the English department, 17 students in the mathematics 
department, 18 in the social studies department, and 19 students in the science department.

All freshmen are placed in leveled courses based on recommendations from middle school counselors and 
parent override requests, concentrating on the four core academic areas of English, mathematics, social studies, 
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and science.  Students in grades 10-12 may select from three levels in core academic areas: college preparatory 
(level two), honors (level one), or Advanced Placement (where offered), also based on teacher and counselor 
recommendations and parent override requests.  Sixty-nine percent of students are enrolled in college 
preparatory classes, 24 percent in honors courses, and 4.5 percent in Advanced Placement courses.

Approximately 13 percent of students receive special education services. All students are required to take four 
credits of English and social studies, three credits of mathematics and science, two and one half credits of health 
and physical education, one credit in the arts, vocational education, or technology education, one half credit of 
summer reading, and one credit of capstone internship experience. The remainder of the students' program is 
filled from a variety of elective courses, including two world languages and a wide variety of courses offered 
through our membership with Virtual High School. Valley Regional High School offers a variety of co-curricular 
activities for its students through the monthly formal activity program which offers students an opportunity to 
participate in one of more than 25 activities offered such as Future Business Leaders of America (FBLA), 
computer club, foreign film club, women in science club, and Junior Engineering Technological Society (JETS).

In the class of 2015, 67% of graduates are attending four-year colleges, with 15.9% enrolling in two-year 
colleges, 2.3% enrolling in technical and trade schools, 11.4% entering the workforce, and 3.4% entering the 
military. Graduates attend such colleges and universities as Brown University, New York University, University of 
Connecticut, American University, Johns Hopkins University, Rensselaer Polytechnic Institute, Massachusetts 
College of Art and Design, Embry-Riddle Aeronautical University, Culinary Institute of America, and the United 
States Naval Academy. Graduates are also attending educational and certificate programs at Middlesex 
Community College, Gateway Community College, Three Rivers Community College, and Paul Mitchell 
Cosmetology School.

Valley Regional High School has established partnerships with local businesses and post-secondary institutions 
and organizations. An annual post-secondary expo is held at which every student has an opportunity to meet 
representatives from colleges, various military branches, technical and trade schools, and prospective employers 
in the community. Additionally, every grade 10 student is invited to attend the annual Middlesex Chamber of 
Commerce Career Expo where they spend a day meeting with professionals in over 90 career areas. Other 
opportunities for career exploration available to students in various grades include Shoreline Clinic Medical 
Career Expo, Construction Career Day, Foxwoods Job Shadow Day, and the Middlesex Community College 
“Experience College” day.

Students also participate in a variety of service-based activities sponsored by extracurricular groups such as a 
semiannual blood drive, coat drives, food preparation for the local food shelter, Habitat for Humanity projects, 
school supply drives, food drives, and the annual holiday gift card drive. Warriors in the Community Day is an 
annual school-wide event where every student and teacher works to satisfy needs in the community such as 
cleaning yards for elderly residents, cleaning up local parks, reading to elementary students, and visiting 
residents of local nursing homes. Juniors and seniors have the opportunity to gain real-world experience in their 
identified areas of career interest through the Valley Regional High School internship program during which 
students spend, at minimum, nine weeks serving as interns at local businesses.

Valley Regional High School has a partnership with Middlesex Community College which allows students the 
opportunity to earn college credits free of charge through the Early College Academy program.  Students can 
also earn college credit through the UCONN and Early College Experience program as well as through the 
Advanced Placement courses available.

Students are formally recognized for their accomplishments through annual, grade-level department awards, the 
Middlesex County superintendent consortium, which recognizes students for their academic, community service, 
and leadership accomplishments, and the Deep River Rotary Club student of the month award. In addition, 
various academic and athletic achievement awards are frequently published in local newspapers. The principal 
maintains a Twitter account and publishes a range of school and student accomplishments weekly. Students are 
recognized at board of education meetings for various public awards that they receive. The school formally 
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honors students semiannually in school-wide award assemblies recognizing individual student achievement in 
academics, music, drama, athletics, and community service. In addition, individual teachers and departments 
informally recognize student accomplishments throughout the year.

Core Values, Beliefs and Learning Expectations

Valley Regional High School Mission Statement

We are committed to developing our students to be systems thinkers who use active learning strategies both 
independently and collaboratively to meet the challenges that face them at personal, community, career and 
global levels.

We believe that all students should be provided the opportunity to:

Engage in relevant and rigorous curriculum
Have their individual learning styles and needs met
Embrace and contribute to a changing world
Work in a fair, diverse, respectful, and safe community
Become independent, active learners who are willing to take academic risks
Access learning tools, technologies and resources necessary to participate in a 21st century learning 
environment.

 

Valley Regional High School has identified the following learning expectations for all students: 

Academic Competencies -- Students will think critically and creatively by:

Solving problems
Interpreting text in various forms
Communicating effectively
Effectively accessing, evaluating and using information
Designing products to effectively showcase learning outcomes in a 21st century learning environment
Exercising the rights and responsibilities of citizenship
Interacting and engaging effectively in a global world
Understanding local and global implications of civic decisions

 

Civic Competencies -- Students will contribute to their local and global communities by: 

Social Competencies -- Students will become productive members of society by:

Demonstrating personal and academic responsibility and accountability
Collaborating effectively in diverse teams while respecting and valuing cultural differences
Acting with respect and integrity as members of a community while understanding societal norms and values
Learning how to adapt to change and be flexible while managing goals and time
Applying a fundamental understanding of ethical issues when using digital technologies for communication 
and networking
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Introduction

Introduction

INTRODUCTION

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional accrediting 
agencies in the United States.  Since its inception in 1885, the Association has awarded membership and 
accreditation to those educational institutions in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees which supervises the work of four Commissions:  
the Commission on Institutions of Higher Education (CIHE), the Commission on Independent Schools (CIS), the 
Commission on Public Schools which is comprised of the Committee on Public Secondary Schools (CPSS), the 
Commission on Technical and Career Institutions (CTCI), the Commission on Public Elementary and Middle 
Schools (CPEMS), and the Commission on American and International Schools Abroad (CAISA).

As the responsible agency for matters of the evaluation and accreditation of public secondary school member 
institutions, CPSS requires visiting committees to assess the degree to which the evaluated schools meet the 
qualitative Standards for Accreditation of the Committee.  Those Standards are: 

Teaching and Learning Standards

Core Values, Beliefs, and Learning Expectations
Curriculum
Instruction
Assessment of and for Student Learning

Support Teaching and Learning Standards

School Culture and Leadership
School Resources for Learning
Community Resources for Learning.

The accreditation program for public schools involves a threefold process:  the self-study conducted by the local 
professional staff, the on-site evaluation conducted by the Committee's visiting committee, and the follow-up 
program carried out by the school to implement the findings of its own self-study and the valid recommendations 
of the visiting committee and those identified by the Committee in the Follow-Up process.  Continued 
accreditation requires that the school be reevaluated at least once every ten years and that it show continued 
progress addressing identified needs.

Preparation for the Accreditation Visit – The School Self-Study

A steering committee of the professional staff was appointed to supervise the myriad details inherent in the 
school's self-study.  At Valley Regional High School, a committee of ten teachers, including the principal, 
supervised all aspects of the self-study.  The steering committee assigned all teachers and administrators in the 
school to appropriate subcommittees to determine the quality of all programs, activities and facilities available for 
young people.  In addition to faculty members, the self-study committees included.

The self-study of Valley Regional High School extended over a period of twenty-eight school months from 
October 2014 to May 2016.  The visiting committee was pleased to note that joined the professional staff in the 
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self-study deliberations.

Public schools evaluated by the Committee on Public Secondary Schools must complete appropriate materials to 
assess their adherence to the Standards for Accreditation and the quality of their educational offerings in light of 
the school's mission, learning expectations, and unique student population.  In addition to using the Self-Study 
Guides developed by a representative group of New England educators and approved by the Committee, Valley 
Regional High School also used questionnaires developed by The Research Center at Endicott College to reflect 
the concepts contained in the Standards for Accreditation.  These materials provided discussion items for a 
comprehensive assessment of the school by the professional staff during the self-study.

It is important that the reader understand that every subcommittee appointed by the steering committee was 
required to present its report to the entire professional staff for approval.  No single report developed in the self-
study became part of the official self-study documents until it had been approved by the entire professional staff. 

The Process Used by the Visiting Committee

A visiting committee of sixteen evaluators was assigned by the Committee on Public Secondary Schools to 
evaluate Valley Regional High School.  The Committee members spent four days in Deep River, Connecticut, 
reviewed the self-study documents which had been prepared for their examination, met with administrators, 
teachers, other school and system personnel, students and parents, shadowed students, visited classes, and 
interviewed teachers to determine the degree to which the school meets the Committee's Standards for 
Accreditation.  Since the evaluators represented public schools, central office administrators, a board of 
education, vocational institutions and institutions of higher education, and the public, diverse points of view were 
brought to bear on the evaluation of Valley Regional High School. 

The visiting committee built its professional judgment on evidence collected from the following sources:

review of the school's self-study materials
a total of nearly forty-seven hours shadowing sixteen students for a half day
a total of twenty-four hours of classroom observation (in addition to time shadowing students)
numerous informal observations in and around the school
tours of the facility
individual meetings with thirty-two teachers about their work, instructional approaches, and the assessment 
of student learning
group meetings with students, parents, school and district administrators, and teachers
the examination of student work including a selection of work collected by the school

Each conclusion in the report was agreed to by visiting committee consensus.  Sources of evidence for each 
conclusion drawn by the visiting committee appear in parenthesis in the Standards sections of the report.  The 
seven Standards for Accreditation reports include commendations and recommendations that in the visiting 
committee's judgment will be helpful to the school as it works to improve teaching and learning and to better 
meet Committee Standards. 

This report of the findings of the visiting committee will be forwarded to the Committee on Public Secondary 
Schools which will make a decision on the accreditation of Valley Regional High School. 
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Standard 1 Indicator 1

Conclusions

The Valley Regional High School community generally engages in a dynamic, collaborative process informed by 
research-based best practices to identify and commit to its core values and beliefs about learning.  Revised core 
values and belief statements were created in 2012 through a committee of faculty members and administrators, 
with no input from students, parents, or the community-at-large.  The committee met throughout the 2011-2012 
school year and created a new set of core values, beliefs, and expectations that it thought would guide the school 
in a new direction.  The 2012 committee used The Partnership for 21st Century Learning, a non-profit group 
founded by the U.S. Department of Education, the National Education Association, and several major 
corporations that provide research-based strategies and information to help schools foster 21st century skills as 
the basis for new core values, beliefs, and 21st century learning expectations for Valley Regional High School.  
The revised core values, beliefs and 21st century learning expectations were presented to the faculty during a 
professional development session in February 2012.  Faculty members were invited to ask questions and submit 
recommendations as they deemed appropriate. Several faculty members replied to the request, and some 
changes were made to the final document.  However, neither the Valley Regional High School faculty nor the 
District 4 Board of Education formally approval the new core values, beliefs, and 21st century learning 
expectations.  Nonetheless, the core values, beliefs, and 21st century learning expectations have since been 
embedded to a large degree in teaching and learning practices at Valley Regional High School.  Furthermore, 
approximately 88 percent of students and parents are familiar with the school's core values and beliefs, and 
approximately 75 percent of parents are familiar with the 21st century learning expectations adopted by the 
school and report that the core values and beliefs represent what the community values about student learning.  
The core values, beliefs, and 21st century learning expectations are displayed on the school's website and 
prominently throughout the building in public spaces and in every classroom, and are published in the student 
handbook. Some teachers refer to the 21st century learning expectations during their daily instruction, but this is 
not pervasive throughout the school.  The 21st century learning expectations rubrics are intentionally employed in 
all academic settings and courses, in the Valley Regional High School advisory program - Communication, 
Organization, Respect, Enthusiasm (CORE), and for the required senior capstone project.  They are also 
considered in the provision of other school-based activities including co-curricular clubs and activities, athletic 
teams, and disciplinary situations, for example.  The use of core values and beliefs gives Valley Regional High 
School a framework to ensure students are being exposed to opportunities to meet 21st century learning 
expectations. Individual student performance and progress toward achieving the 21st century learning 
expectations are reported on student progress reports as distinct from course grades.  The new principal has 
publicly stated that it is his intention to create a group of diverse partners to review and revise the core values, 
beliefs, and 21st century learning expectations to ensure that they remain current and relevant to students' 
learning and expectations as well as the expectations of the school community.  Therefore, when the 
administrators, faculty, and staff members continue to utilize a focused and formal process for articulating the 
core values, undertake a review and revision process, and formally approve the core values, beliefs and 21st 
century learning expectations, students, teachers, and parents will be able to more confidently reference the core 
values, beliefs, and learning expectations, and better comprehend the connections between the daily school 
activities and the achievement of the school's 21st century expectations.  (self-study, panel presentation, teacher 
interviews, school board, school leadership team, Endicott survey, standard sub-committee)

Sources of Evidence
self-study
panel presentation
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teacher interview
school board
school leadership
Endicott survey
Standard sub-committee
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Standard 1 Indicator 2

Conclusions

The school has challenging and measurable 21st Century Learning Expectations for all students which address 
academic, social, and civic competencies and are defined by specific and measurable criteria for success found 
in school-wide analytic rubrics, which define targeted high levels of achievement but are inconsistently applied by 
teachers.  When the core values and beliefs were being developed, a committee of faculty members and 
administrators developed thirteen clearly stated competencies addressing the 21st century learning expectations 
which support the school's core values and beliefs.  These competencies were then defined in thirteen school-
wide rubrics that are used across the curriculum at Valley Regional High School.  The rubrics address the 
academic, civic and social competencies.  Each department has assumed responsibility for at least two of the 
21st century learning expectations (one academic expectation and one social or civic expectation) during a given 
school year, but they are not limited from addressing additional expectations.  Teachers in all disciplines develop 
and implement curricular and content specific rubrics which incorporate the 21st century learning expectations as 
well as the academic competencies for a specific academic department, depending on the parameters of the 
assessment and the skill to be assessed.  Some of these rubrics are utilized across multiple disciplines such as 
the Socratic seminar, debate, and discussions rubric that is regularly used in English, social studies, science 
departments, and others where appropriate.  All students are exposed to all rubrics at multiple points over the 
course of their 4-years at Valley Regional High School.  In addition to addressing the competencies in academic 
settings, there are efforts to incorporate them into co-curricular activities, athletics, and discipline practices so 
that infractions become opportunities to address civic and social competencies.  The rubrics were also fully 
adopted and implemented by the summer reading committee.  At the start of each year, the entire student body 
is graded using the Valley Regional High School summer reading rubric relating to each student's summer 
reading project.  Additionally, each student's progress in meeting the various expectation level for the academic, 
civic and social expectations, as evaluated by school-wide rubrics, is included on his or her report card.  In 
addition, rubrics for all thirteen elements of the academic, civic, and social competencies are addressed in the 
CORE curriculum and in the required capstone project.  All students must develop and fulfill a capstone project 
as part of their graduation requirements.  The rubrics are included in the capstone guide for the students to use 
as a self-assessment tool for their journal entries and reflection essays.  Hence students continually see analytic 
rubrics or their components in various assessments in all disciplines.  Valley Regional High School has made it a 
mission to familiarize students with how they will be assessed.  This consistent endeavor has provided students 
with a solid foundation of learning and achievement.  Valley Regional High School has fully integrated the use of 
school-wide rubrics into the school's culture.  Consequently, approximately 80% of students are in agreement 
that they are familiar with the school-wide rubrics which teachers use to assess assignments and other class 
work.  However, there does not seem to be a common, measurable set of criteria by which students are 
assessed using the school-wide rubrics, since some teachers report using student performance on these 21st 
century learning expectations as formative evaluations to adapt their instruction rather than summative 
evaluations.  Additionally, the views of students and teachers differ significantly in terms of higher order thinking 
expectations of the 21st century learning expectations within the various course levels of courses.  Nonetheless, 
approximately 60% of students and 82% of faculty members feel that the school's 21st century learning 
expectations are challenging.  It is clear that administrators, teachers, staff, and students demonstrate a respect 
for academic learning and find value in the 21st century learning expectations and see the implementation of 
them as important in every aspect of Valley Regional High School.  When each of the school's challenging 21st 
century academic, civic and social learning expectations has well defined and commonly accepted criteria for 
success, students will be better able to understand how they can meet the learning expectations and fulfill the 
school's values and beliefs.  (classroom observations, self-study, student shadowing, teachers, students, 
parents, standard sub-committee)
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Sources of Evidence
classroom observations
self-study
student shadowing
teachers
students
parents
Standard sub-committee
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Standard 1 Indicator 3

Conclusions

The school's core values, beliefs, and 21st century learning expectations are actively reflected in the culture of 
the school, are consciously embedded in the curriculum, instruction, and assessment, and influence the school's 
policies, procedures, decisions, and resource allocations.  Valley Regional High School core values and beliefs 
and dedication to 21st century learning expectations are evident in every aspect of the school's culture.  
Teachers, parents, and students can spontaneously reference opportunities and examples of how the 
expectations appear in daily school life in and out of the classroom.  Students have many opportunities to 
become immersed in social and civic awareness through the interweaving of 21st century learning expectations 
into the curriculum and daily classroom practices, course offerings, the CORE curriculum, the senior capstone 
project, student activity period, and school sponsored activities such as the Warriors in the Community Day, the 
Positive Behavioral Interventions and Supports (PBIS) motto—Respectful, Adaptable, Responsible, Ethical 
(RARE), and Kindness Counts (a National Honor Society initiative) which are exemplars of the school's core 
values and beliefs.  These programs and initiatives rely on students to collaborate and focus on creating a school-
wide culture that is embedded in Valley Regional High School's core values, beliefs and 21st century learning 
expectations.  Social and civic expectations are evident in the kindness, acceptance, tolerance, and the mutual 
support that students and teachers display in the community.  The school's core values and beliefs and 21st 
century learning expectations are reflected in its allocation of resources.  This includes funding for software and 
technology, new textbooks, and the assistant superintendent of schools, who is a curriculum specialist.  Release 
time is also provided throughout the year for teachers to meet and review curriculum.  In an effort to meet the 
individual learning styles and needs of students, the budget allocates resources for professional development in 
Scientific Research Based Intervention (SRBI), tutors for SRBI math and reading support, and Northwest 
Evaluation Association Measures of Academic Progress (NWEA MAP) assessment to identify student needs and 
support achievement.  When considering student discipline, the associate principal considers how a student has 
not lived up to the core values and belief and 21st century learning expectations.  The associate principal also 
utilizes these standards as a teaching tool when attempting to change student behavior rather than simply doling 
out punitive consequences.  The board of education uses the school's core values and beliefs and 21st century 
learning expectations when making decisions regarding policy and the operating budget where appropriate.  
When the school and central administrators can demonstrate a connection between requests and core values 
and belief and 21st century learning expectations, the board of education tends to support proposed policies and 
budget requests.  Because the administration and faculty explicitly and actively embrace using the school's core 
values, beliefs, and 21st century learning expectations to drive the school's curriculum, instruction and 
assessment, and use them to guide policies, procedures, decisions and resource allocations, they are 
comprehensively reflected in the culture of the school.  (classroom observations, self-study, student shadowing, 
teachers, school board, school leadership team, school website, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
teachers
school board
school leadership
school website
Standard sub-committee
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Standard 1 Indicator 4

Conclusions

The school does not currently have a formal process to review and revise its core values, beliefs, and 21st 
century learning expectations based on research, multiple data sources, as well as district and school community 
priorities.  The process by which current core values, beliefs, and 21st century learning expectations were 
developed lacked transparency and inclusiveness.  Furthermore, the core values and beliefs and 21st century 
learning expectations were never formally adopted by the faculty or the District 4 Board of Education.  There is 
no formal process or current timeline for the review and revision of the core values, beliefs, and 21st century 
learning expectations, although it is readily evident that school leaders and teachers are familiar with 21st century 
learning expectations.  The school did make use of research-based strategies and information as the basis for 
new core values, beliefs, and 21st century learning expectations and does have in place teams that meet on a 
monthly basis to review the achievement of the learning expectations and the degree to which they are infused 
into the adopted curriculum.  The school already has data teams in place to examine student achievement 
towards mastery the 21st century learning expectations.  In addition, teachers engage in professional learning 
communities (PLCs) where instruction and assessment are discussed as well as the implementation of the 
school's core values and beliefs and 21st century learning expectations into the curriculum.  However, there is no 
comprehensive plan to collect school-wide data from multiple sources to determine individually and collectively 
the degree to which students are attaining the desired academic, social, and civic outcomes.  Nonetheless, the 
core values and beliefs and 21st century learning expectations have been implemented and applied in the school 
with some breadth and the board of education is knowledgeable and supports the school's core values and 
beliefs and 21st century learning standards.  The present administration has clearly articulated, and the faculty 
has expressed confidence, that there will be a concerted and formal effort, with broad-based input for key 
stakeholders, to review and revise, where deemed necessary, the core values and beliefs and 21st century 
learning expectations.  Therefore, when the administration and faculty formulate and undertake a formal process 
for reviewing and revising their core values, beliefs, and 21st century learning expectations based on research, 
multiple data sources, as well as district and school community priorities, the core values, beliefs, and 21st 
century learning expectations will further enhance curriculum, instruction, and assessment in every classroom 
and further guide the school's policies, procedures, decisions and resource allocations.  (self-study, teachers, 
school leadership team, standard sub-committee).

Sources of Evidence
self-study
teachers
school leadership
Standard sub-committee
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Standard 1 Commendations

Commendation

The development of the core values, beliefs, and 21st century learning expectations that were based upon 
current research and best practices

Commendation

The implementation of core values, beliefs, and 21st century learning expectations that have been applied in all 
facets of school activity

Commendation

The open support of the board of education for the school's core values and beliefs and 21st century learning 
expectations

Commendation

The establishment of ambitious academic, social, and civic expectations for learning

Commendation

The learning expectations and school's core values that are posted throughout the school

Commendation

The capstone project that incorporates and requires students to demonstrate their achievement of the adopted 
21st century learning expectations

Commendation

The respect for academic learning demonstrated by the administrators, faculty and staff members, parents, and 
students
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Standard 1 Recommendations

Recommendation

Develop and implement a formal and transparent process inclusive of the entire school community to review and 
revise core values and beliefs and 21st century learning expectations on a periodic basis
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Standard 2 Indicator 1

Conclusions

The curriculum has been purposefully designed to ensure that all students practice and achieve each of the 
school's 21st century learning expectations.  Valley Regional High School provides many course offerings, co-
curricular programs, and other learning opportunities that allow all students to practice and achieve each of the 
school's 21st century learning expectations.  The current district-wide curriculum template, used by teachers in 
some departments, includes a section devoted to identifying the 21st century learning expectations associated 
with each unit of study.  Although some curricular documents in some departments were written following the 
Understanding by Design (UBD) format, rather than the district-wide template and do not include 21st century 
learning expectations, they will be written using the district-wide template in the future.  In some cases, individual 
activities within a unit are directly matched to the 21st century learning expectations that they target, but this is 
not the case consistently across all disciplines.  Courses in multiple curricular areas offer opportunities to practice 
and achieve each of the school's 21st century learning expectations.  Summer reading requires students to 
interpret texts and to communicate effectively.  Problem-solving and demonstrating personal and academic 
responsibility and accountability are practiced and assessed in both math and science.  English and world 
language both offer learning experiences in interpreting text in various forms.  The CORE (advisory) curriculum 
introduces all learning expectations to freshmen and asks students to periodically reflect on their progress to 
achieving each of the 21st century learning expectations.  The senior capstone project is a single experience that 
provides students with the opportunity to self-assess all thirteen academic, social and civic learning 
expectations.  The wide variety of courses offered beyond core courses, such as music, art, and technology, 
Advanced Placement (AP), UCONN-ECE, Middlesex Community College Career Pathways program, Porter and 
Chester program, VHS, vocational internships, and elective subjects provide students with many varied 
opportunities to practice and achieve the school's learning expectations.  Since the curriculum has been 
purposefully designed to ensure that all students practice and achieve each of the school's 21st century learning 
expectations, all students will be able to achieve the learning expectations that the school has developed for all 
students.  (classroom observations, self-study, student shadowing, teacher interviews, teachers, department 
leaders, school leadership team, standard sub-committee)

Sources of Evidence
classroom observations
self-study
student shadowing
teacher interview
teachers
department leaders
school leadership
Standard sub-committee
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Standard 2 Indicator 2

Conclusions

The curriculum is often written in a common format that includes units of study with essential questions, 
concepts, content, skills, the school's 21st century learning expectations, and assessments; however, the use of 
instructional strategies and school-wide analytic or course specific rubrics is not evidenced in the curriculum 
documents.  Valley Regional High School's written curriculum is available to all faculty via Google Drive.  Many 
departments have finished the process of writing their respective curricula using the district-wide template, which 
includes units of study with essential questions, big idea and enduring understandings, concepts, content and 
skill, the school's 21st century learning expectations, and assessment strategies that include the use of course-
specific rubrics.  Curriculum guides also include activities that the students will complete within each unit, but do 
not include the instructional strategies used by the teacher.  Curriculum guides may include a list of assessments 
for each unit but do not include the school-wide analytic rubrics to measure criteria for success in meeting the 
school's 21st century learning expectations.  Although many courses use the most up-to-date curriculum 
template, the curriculum for some courses is written using an older template that does not include the 21st 
century learning expectations.  Furthermore, some courses do not have any written curriculum, but rather use a 
course syllabus with a course overview, course expectations, resources, content, and grading practices, to guide 
instruction and assessment.  Therefore, when curriculum for all disciplines is written in a common format that 
includes units of study with essential questions, concepts, content, and skills; the school's 21st century learning 
expectations; instructional strategies; and assessment practices that include the use of specific and measurable 
criteria for success, such as school-wide analytic or course specific rubrics, students and parents will understand 
what is expected in all curricular areas.  (self-study, teacher interviews, teachers, department leaders, school 
leadership team, standard sub-committee)

Sources of Evidence
self-study
teacher interview
teachers
department leaders
school leadership
Standard sub-committee
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Standard 2 Indicator 3

Conclusions

The curriculum consistently emphasizes depth of understanding and application of knowledge through inquiry, 
problem-solving, and higher order thinking, often emphasizes cross-disciplinary learning, consistently 
emphasizes authentic learning opportunities both in and out of school, and infrequently emphasizes the informed 
and ethical use of technology.  Most teachers at Valley Regional High School (approximately 82%) believe that 
the formal curriculum emphasizes inquiry, problem-solving, and higher order thinking and most students 
(approximately 80%) concur that the courses they take are challenging and ask them to think critically and 
problem solve.  For example, the grades 9 and 10 science curricula incorporate multiple Connecticut Academic 
Performance Test (CAPT)-embedded tasks that are inquiry-based activities.  Freshman and junior social studies 
students are required to complete a thesis-driven research paper.  Each assignment focuses on problem solving 
and higher order thinking skills.  Additionally, each curriculum document in the school-wide template contains big 
ideas and enduring understandings and essential questions that guide each unit and ask students to delve 
deeper into the content areas, thus exhibiting higher level thought.  All graduating seniors must complete a 
culminating capstone project that allows students to develop their own inquiry-based project, which is guided by 
an essential question and incorporates self-reflection, both of which require higher order thinking.  The curriculum 
includes inquiry-based activities such as science laboratory experiences and thesis driven research papers that 
emphasize depth of understanding and application of knowledge.  The curriculum in some areas also 
emphasizes cross-disciplinary learning.  American Studies is a cross-curricular course between the English and 
social studies departments, marine biology and woods construction classes design and build an underwater 
vehicle, and Spanish 2 and 3 classes work with physical education classes on a cross-disciplinary Zumba 
lesson.  The curriculum also offers out-school learning opportunities through capstone internships and the French 
and Spanish exchange programs.  Valley Regional High School has also developed relationships with local 
businesses, such as Whelen Engineering and Grossman Chevrolet-Nissan, to provide students with an 
opportunity to explore possible career fields in authentic settings.  The curriculum also provides students with 
authentic in-school learning opportunities, such as mock trials in social studies classes, the designing and 
building of products in technology education classes, and the marketing of those products in marketing classes.  
The written curriculum infrequently emphasizes the informed and ethical use of technology, although the vast 
majority of students (approximately 91%) and teachers (approximately 77%) feel that they are knowledgeable 
about the informed and ethical use of technology.  Furthermore, while students must sign an acceptable use 
agreement at the start of the year stating that they will use technology in a safe and ethical manner, there is little 
direct instruction regarding the ethical use of those technologies evident in the curriculum.  When all departments 
finalize their curriculum and it fully emphasizes depth of understanding and application of knowledge through 
inquiry, problem-solving, higher order thinking, cross-disciplinary learning, and authentic learning opportunities 
both in and out of school and informed and ethical use of technology, the students will be more successful in 
achieving the expectations for student learning and will more readily see the connections between what is being 
learned in school and what they experience outside of school.  (classroom observations, self-study, student 
shadowing, teacher interviews, teachers, students, parents, department leaders, school leadership team, 
Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
teacher interview
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teachers
students
parents
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 2 Indicator 4

Conclusions

There is a clear alignment between the written and taught curriculum in most disciplines.  The majority of faculty 
members (approximately 68%) agree that the written and taught curriculum are aligned, although there are some 
gaps since the curriculum in all disciplines is not standardized using the district-level template and in some areas 
there is no formally written curriculum.  There are several practices in place to ensure that the written curriculum 
is taught.  Daily objectives are required to be posted in every classroom, and administrators expect to see them 
posted during both formal and informal observations that occur several times per year based on the evaluation 
schedule for tenured and non-tenured staff, respectively.  However, this policy is not uniformly adhered to by all 
teachers.  Administrators also assess the degree to which the curriculum is being taught during their formal 
observations and by cross-referencing submitted lesson plans to curriculum documents.  At the beginning of 
each course, students are given a course syllabus that is uniform for each course.  Courses use common 
formative assessments (CFAs) given at the beginning, middle, and end of each course, and the data from those 
assessments are analyzed during data team meetings held once per month as a basis for curriculum and 
instructional review.  Common courses use the same summative assessment, including midterm and final 
exams, with only slight modifications in wording of some questions from teacher to teacher.  Consequently, 
because the school emphasizes clear alignment between the written and taught curriculum, parents and students 
are ensured that the result will be a cohesive curriculum.  (classroom observations, self-study, student 
shadowing, student work, teacher interviews, teachers, school leadership team, school support staff, Endicott 
survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 2 Indicator 5

Conclusions

Effective curricular coordination and vertical articulation does exist between and among all academic areas within 
the school as well as with sending schools in the district.  Most teachers have an opportunity to meet with 
sending schools to impact curriculum coordination and vertical articulation.  Formal curriculum meetings, 
attended by high school teachers within one department, middle school teachers, and elementary school 
teachers, are scheduled twice per year.  The topics of discussion focus on ensuring that elementary and middle 
school students have the skills necessary to be successful in high school and spiraling the curriculum so students 
can revisit topics and comprehend the relationships between topics at a higher level.  Although a spiraling 
curriculum is a focus, the district does not currently have K-12 curriculum guides but plans to develop these 
guides in the future.  Teachers also meet in monthly data teams to discuss and evaluate the curriculum.  
Sporadically, teachers from the sending school, John Winthrop Middle School, attend the monthly data team 
meetings to discuss articulation between middle and high school curricula.  Other opportunities to write and 
coordinate curriculum within a department occur during half day professional development days.  Teachers are 
given the opportunity to submit a proposal to the assistant superintendent to write curriculum during the school 
year and summer.  During this time, teachers align curriculum to standards and develop assessments that 
measure student progress.  Most curriculum development and revision is completed in small groups of two to 
three teachers.  Furthermore, although most teachers (approximately 66%) feel that they are involved in the 
review, evaluation, and revision of curriculum, they are generally hesitant to collaborate on curriculum during the 
school year because it requires teachers to give up class time to participate in this process.  However, Valley 
Regional High School does not have a formalized review cycle for evaluating and reviewing curriculum on a 
designated schedule.  Presently, the curriculum is reviewed by each department informally when they feel it is 
necessary.  Therefore, because there is effective curricular coordination and vertical articulation between and 
among all academic areas within the school as well as with sending schools in the district, students experience 
curricular consistency in terms of scope and sequence district wide.  (self-study, teacher interviews, teachers, 
school board, department leaders, central office personnel, school leadership, Endicott survey, standard sub-
committee).

Sources of Evidence
self-study
teacher interview
teachers
school board
department leaders
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 2 Indicator 6

Conclusions

Staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are sufficient to fully implement the curriculum, including the co-curricular programs and 
other learning opportunities.  The school's observable class sizes range from four students to thirty or more 
students.  Many faculty members report that staffing can occasionally be problematic because class sizes vary.  
Large class sizes can negatively impact the ability of a teacher to fully implement the curriculum.  Faculty and 
students agree that they have sufficient instructional materials to fully implement their curriculum.  Teachers also 
feel that science laboratories, art rooms, technology rooms, music spaces, the gymnasium and the auditorium 
are more than adequate to implement the curriculum.  Although the district is still addressing technology as the 
1:1 Chromebook initiative is scheduled to be complete in the 2017-2018 school year, there is more than 
adequate access to technology via laptop carts and desktop units (550 units total) throughout the school for 
student use.  Faculty members feel that supplies are not a problem at the school, and when they request 
supplies they usually receive them.  The library media center is constantly adding to their collections, and faculty 
and students agree there is sufficient print and non-print resources available for use.  Overall the facility supports 
the delivery of the curriculum, including 21st century learning goals.  Funding levels support many co-curricular 
programs and other learning opportunities such as virtual programs, music, drama, athletics, and clubs.  Since 
the staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the 
library/media center are sufficient to fully implement the curriculum, including the co-curricular programs and 
other learning opportunities, students and the larger community reap the benefits.  (classroom observations, self-
study, student shadowing, facility tour, teacher interviews, teachers, central office personnel, school leadership 
team, |Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
facility tour
teacher interview
teachers
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 2 Indicator 7

Conclusions

The district provides the school's professional staff with sufficient personnel and financial resources, but limited 
time for ongoing and collaborative development, evaluation, and revision of the curriculum using assessment 
results and current research.  The assistant superintendent is the district curriculum director, and there is a sub-
committee within the board of education that meets once per month to review curriculum issues.  In addition, 
there are a number of K-12 curriculum committees based upon various disciplines that meet twice per year to 
discuss curriculum development and revision as well as vertical and horizontal articulation that is chaired by the 
assistant superintendent and that affords teachers with input into the school- and district-wide curriculum.  
Faculty feel that once they submit curriculum for review and approval, they do not receive feedback on the 
curriculum that was submitted.  The only feedback they receive is if the proposal has been approved.  There is 
currently no regular curriculum review cycle, although district officials are aware of this reality.  District officials 
have indicated that a plan for the regular review of the curriculum will be addressed in the future, although a 
timeframe for such a process has not been articulated.  The district gives release time for curriculum review and 
development as well as some funds for writing curriculum during the summer months.  A curriculum committee at 
the school level has been formed to continue vertical curriculum alignment discussions and review.  The district 
has used professional development time for the development, evaluation, and revision of curriculum.  The district 
does not use data collected from assessment of the school's learning expectations as a basis for curriculum 
revision and development, but faculty members do use information from standardized assessments to guide 
curriculum (e.g., earth science was added to the high school curriculum when Connecticut Academic 
Performance Test [CAPT] test results indicated a need for such a curriculum).  It is difficult for faculty members to 
get together collaboratively during the school day due to lack of common planning time.  Faculty members do 
agree scheduling constraints limit opportunities for staff to have collaborative development curriculum time.  
When sufficient professional development exists, the school's professional staff has sufficient personnel, and 
time, and financial resources for ongoing and collaborative development, evaluation, and revision of the 
curriculum using assessment results and current research, parents, students, and the community-at-large will be 
assured that students are engaged in learning that will prepare them for their future endeavors.  (self-study, 
teacher interviews, teachers, school board, department leaders, central office personnel, school leadership team, 
Endicott survey, standard sub-committee).

Sources of Evidence
self-study
teacher interview
teachers
school board
department leaders
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 2 Commendations

Commendation

The K-12 discipline-based curriculum committees that meet to discuss curriculum development and revision as 
well as vertical and horizontal articulation that afford teachers with input into the school- and district-wide 
curriculum

Commendation

The technology resources, classroom resources, and supplies and equipment that support the implementation of 
the 21st century learning expectations

Commendation

The wide variety of course offerings available to students

Commendation

The abundance of in- and out-of-school authentic learning opportunities

Commendation

The development and implementation of the senior capstone project

Commendation

The alignment of the written and taught curriculum

Commendation

The curriculum that promotes inquiry, problem solving, and higher order thinking.

Commendation

The wide variety of co-curricular activities for student

Commendation

The frequent use of content-specific rubrics across the curriculum
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Commendation

The teachers who meet informally for curricular review, revisions, and coordination
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Standard 2 Recommendations

Recommendation

Ensure that the curriculum is updated and reviewed on a regular cycle

Recommendation

Ensure that staff has sufficient dedicated time for curricular review, revision, and development

Recommendation

Ensure that all written curricular documents adhere to the common school-wide format and are aligned explicitly 
to the learning expectations
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Standard 3 Indicator 1

Conclusions

Teachers' instructional practices are often examined to ensure consistency with the school's core values, beliefs, 
and 21st century learning expectations.  Most teachers (approximately 63%) believe that they continuously 
examine their instructional practices.  Valley Regional High School core values, beliefs, and 21st century learning 
expectations are posted in all classrooms and common areas throughout the school but are not consistently 
referenced during instructional time.  Nonetheless, most students possess a sound knowledge and 
understanding of the application of the core values, beliefs and 21st century learning expectations for most 
assignments.  Each department has chosen to focus on two of the 21st century learning expectations (one 
academic and one social or civic expectation) which drive their instructional practices.  For example, the English 
department particularly assesses students' abilities to “interpret texts in various forms” (academic) and “work 
collaboratively with diverse teams” (social and civic).  The science and mathematics departments emphasize 
students' proficiency in “problem solving” (academic) and “developing the ability to understand personal and 
academic responsibility” (social and civic).  Progress report comments written by individual teachers and 
generated through PowerSchool utilize the verbatim language of the 21st century learning expectations and 
reflect the student's ability to achieve goals in these skills as referenced in the course syllabi.  However, not all 
teachers correlate student performance on specific assignments with the 21st century learning expectations, but 
rather informally assign student ratings based upon their perceptions.  Additionally, during regularly scheduled 
monthly meetings at Valley Regional High School, teachers engaged in peer review of instructional practices 
through PLCs, data teams, and critical friends groups, but more formal time is needed to fully explore and 
expand these reflective practices since teachers do not have adequate time to fully examine their practices.  
Each faculty meeting includes a brief technology corner that allows faculty members to share technology-based 
instructional practices with their colleagues.  When teachers' instructional practices are continuously examined to 
ensure consistency with the school's core values, beliefs, and 21st century learning expectations, the students' 
ability to meet learning expectations will be enhanced.  (classroom observations, self-study, student shadowing, 
teacher interviews, teachers, students, central office personnel, school leadership team, Endicott survey, 
standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
teacher interview
teachers
students
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 3 Indicator 2

Conclusions

Teachers' instructional practices generally support the achievement of the school's 21st century learning 
expectations by personalizing instruction; engaging students in cross-disciplinary learning; engaging students as 
active and self-directed learners; emphasizing inquiry, problem-solving, and higher order thinking; applying 
knowledge and skills to authentic tasks; engaging students in self-assessment and reflection; and integrating 
technology.  The vast-majority of teachers (approximately 80%) believe that they personalize instruction as a 
deliberate instructional practice.  Students (approximately 70%) also feel that teachers regularly give them 
opportunities to choose topics for some assignments based on interest, opportunities to work independently or in 
groups, and that their teachers support them on those endeavors.  For example, the social studies department 
allows students to choose between different homework assignment options as well as providing multiple options 
for presentation formats (e.g., a Prezi, movie trailer, etc.).  The English department similarly allows for students to 
select independent reading books and final essay topics.  The mathematics and world language departments 
frequently design problems and projects around areas of interest for students.  Civics students create their own 
bills and select a presentation format to share with the class.  Also, many departments offer a choice of both 
project topics and media for presentation.  While all juniors, except those in AP courses, enroll in American 
Studies, a cross-disciplinary course, the lack of common planning time at Valley Regional High School is not 
conducive to the development of comprehensive cross-disciplinary practices.  Furthermore, not all co-teachers of 
the American studies course share common planning time.  In other departments, informal examples of cross-
disciplinary learning exist.  The science department frequently engages students in activities with the technology 
department.  Students and teachers work together for a marine biology and building and construction unit.  This 
unit focuses on building an unmanned exploration vehicle, and culminates with a trip to a local body of water to 
field-test the vehicle.  In geometry, student assessments may include planning a city or planning (and, 
subsequently, building) birdhouses in collaboration with students taking woodworking.  In most departments, 
interdisciplinary connections are made through applications within individual courses by drawing upon prior 
knowledge, making cross-curricular connections, and integrating skill and applications across disciplines.  Hence 
there are few formal opportunities for cross-disciplinary learning.  Most students feel that teachers make learning 
exciting and interesting for them, and many teachers believe that instruction regularly engages them as active 
and self-directed learners.  Hands on, project-based learning and inquiry-based learning activities are a norm that 
occur across disciplines and academic levels.  Teachers serve as facilitators of instruction, supporting and 
coaching students as they work in cooperative groups or independently.  An overwhelming percentage of 
students (88%) feel that teachers use group activities in their class.  They also feel that they have regular 
opportunities as students to direct their own learning.  Parents (approximately 70%) also believe that teachers 
emphasize inquiry, problem-solving, and higher order thinking skills.  In keeping with Valley Regional High 
School core values, beliefs and 21st century learning skills, most teachers design lessons that provide students 
the opportunity to use inquiry-based learning and higher-order thinking skills as the basis for solving problems.  
Group projects, such as the Gilded Age documentary assignment, invite students to research (inquiry) the 
conditions of both the workers and captains of industry and to produce a documentary in which all students are 
required to participate.  Collaborative problem solving assignments such as this are evident throughout the 
school.  Many projects invite students to move beyond recall and analysis to create new knowledge and 
showcase that knowledge in a variety of media.  In technology education, for example, students are encouraged 
to identify and subsequently solve problems by determining which processes are most appropriate for success.  
Small and large group self-directed instruction encourages students to apply knowledge across the disciplines 
and to authentic tasks.  Regarding self-assessment and reflection, students encounter an extensive array of 
rubrics in all courses and are familiar with the use of rubrics to assess their work.  A vast-majority of students 
(75%) agree that teachers provide them with opportunities to assess my own work.  Similarly, most students 
(approximately 83%) believe that teachers expect them to use technology in their assignments.  Google 
classroom, including docs, forms, sheets, and slides are regularly used in a variety of instructional practices.  

Page 37 of 113



Teachers post assignments through Google classroom, offer feedback, and provide opportunities for peer 
critiquing.  The school-wide commitment to using various Google Apps creates a more interactive learning 
environment.  Teachers integrate this and other technology into classwork and homework by having students 
blog responses, edit one another's work, take quizzes, and answer poll questions based on the day's lessons. 
Using this technology, teachers provide students the opportunity to assess their own work.  Students use Google 
Drive in English and social studies classes to create or modify rubrics before participating in peer and self-
assessments.  The professional development and evaluation committee was instrumental in developing a 
technology summit which provided teachers opportunities to learn about effective instructional strategies that use 
technology. The 1:1 Chromebook initiative has further provided teachers with opportunities to embed those 
practices in classroom instruction.  In addition, teachers from multiple departments believe that students regularly 
engage in formal assessment, peer-evaluation, and self-reflection, as evidenced by a review of student work and 
direct classroom observations.  Using writing portfolios, students are able to track their own progress and reflect 
on individual needs and personal growth.  With many summative writing assignments, students self-assess and 
comment on personal strengths and weaknesses, culminating in the creation of individualized specific, 
measurable, attainable, realistic, and timely (SMART) goals.  These goals are then used to guide self-directed 
skill development in upcoming assignments.  Additionally, most students (approximately 75%) agree that 
teachers provide them with opportunities to assess their own work.  Science students are often required to 
collaboratively develop and execute their own laboratory protocols.  Additionally, in the mathematics department, 
students design their own assessment rubrics.  The social studies, mathematics, science, and world language 
departments all utilize student-generated questions on formative and summative assessments.  Hence, when 
teachers' instructional practices consistently support the achievement of the school's 21st century learning 
expectations by personalizing instruction; engaging students in cross-disciplinary learning; engaging students as 
active and self-directed learners; emphasizing inquiry, problem-solving, and higher order thinking; applying 
knowledge and skills to authentic tasks; engaging students in self-assessment and reflection; and integrating 
technology, students will be better positioned to meet each of their academic, civic, and social expectations.  
(classroom observations, self-study, student shadowing, student work, teacher interviews, teachers, students, 
school leadership team, school support staff, Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
students
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 3 Indicator 3

Conclusions

Teachers generally adjust their instructional practices to meet the needs of each student by using formative 
assessment, especially during instructional time, strategically differentiating, purposefully organizing group 
learning activities, and providing additional support and alternative strategies within the regular classroom.  CFAs 
are used regularly by teachers in all disciplines either two or three times for each course during each semester.  
Teachers regularly adjust instruction based upon the results of those CFAs.  Students readily understand the 
purpose of the CFAs and feel that the assessments help teachers modify instruction.  The social studies, English, 
and mathematics departments all utilize lesson exit slips to assess student learning and adjust instruction as 
needed.  In many departments, teachers use technological applications, such as Kahoot!, Google Forms, Quizlet, 
and other technology based applications as formative tools to assess student learning during lessons.  The 
inclusion of Google Classroom technology has also afforded teachers the opportunity to respond to student 
writing, questions, and assignments while simultaneously providing formative feedback and immediate attention 
during instructional time.  While teachers regularly use school-wide and department-specific rubrics to assess the 
work of students, the rubrics sometimes limit in-depth narrative feedback.  Most students (approximately 75%) 
believe they are offered the opportunity to self-assess.  Students also have the opportunity to assess teaching 
strategies.  Rubrics serve both as a vehicle to aid student improvement and as a grading tool.  Teachers 
differentiate their instruction in a number of ways.  Within specific classrooms, teachers modify expectations to 
serve students of varying levels, especially in blended level 2 and level 3 classes.  Students in science and 
mathematics courses might receive scaffolded assignments or laboratory reports, as well as structured notes 
depending on the level of the student.  In the social studies and English departments, students may receive a 
graphic organizer to assist in the beginning stages of the essay process.  Students in those courses may also be 
given the option to choose essay topics based on personal interests or are allowed to choose assessments from 
a menu of options or both.  However, there are inconsistencies among teachers in the approach to 
differentiation.  While most differentiation strategies are formalized through practices such as scaffolding, and 
rubric modification, some teachers merely structure instruction to “the middle” and informally modify assessments 
tailored to different levels of students.  Collaborative learning is a common instructional strategy across all 
disciplines.  Many teachers strategically group students through identifying and using “classroom allies,” students 
whom the teachers trust to work with other students who may need guidance or focus or both.  Apps such as 
Group Maker also facilitate purposefully organizing group learning activities.  With the use of Google classroom, 
group learning activities are enhanced with students able to peer critique and comment on the work of other 
students.  Socratic seminars are often used in the social studies and English departments to engage students 
and help them be independent learners.  Self-assessment is common in those activities.  Teachers often have 
students assess the learning activity itself and use those results to drive instruction.  Students regularly complete 
course evaluations as part of their final examination which teachers also use to modify instruction.  Students 
across levels believe that teachers are nearly always available for extra help.  In those settings, teachers 
enhance the student-driven learning achieved during regular class time.  While collaborative learning groups are 
common as a strategy to differentiate instruction, there is a lack of consistent evidence such groups are 
strategically designed by teachers to maximize learning.  Consequently, once teachers consistently adjust their 
instructional practices to meet the needs of each student by using formative assessment, especially during 
instructional time, strategically differentiating, purposefully organizing group learning activities, and providing 
additional support and alternative strategies within the regular classroom, parents and students can be ensured 
that each student will be provided the support they need to achieve the 21st century learning expectations.  
(classroom observations, self-study, student shadowing, student work, teacher interviews, teachers, students, 
school leadership team, |Endicott survey, standard sub-committee).
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Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
students
school leadership
Endicott survey
Standard sub-committee
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Standard 3 Indicator 4

Conclusions

Teachers, individually and collaboratively, improve their instructional practices by using student achievement 
data from a variety of formative and summative assessments; examining student work; using feedback from a 
variety of sources, including students, other teachers, and supervisors (but not parents); examining current 
research; and engaging in professional discourse focused on instructional practice.  By design, most teachers at 
Valley Regional High School, individually and collaboratively, improve their instructional practices through 
developing and reviewing common formative and summative assessments in data teams, the use of current 
research on implementing research-based instructional practices, and frequent professional discourse around 
instructional practices, while only some use feedback from students and parents.  Although there are no formal 
opportunities for teachers to meet during the normal school day to collaborate, they do meet one time per month 
in either a faculty meeting, PLC meetings, data team meetings, or department meetings.  Formative data 
collection as means of improving student comprehension and classroom instruction happens in a variety of 
ways.  For example, the vast majority of departments, including social studies, science and world language 
create informal assessments using Kahoot! to quickly assess students' understanding of key skills and concepts.  
The data are then used to adjust instruction as needed.  Teachers also use pre-assessment and initiation 
activities to gauge comprehension prior to skill building, which then drives classroom instruction.  Informal 
observation of students working on an assignment also affords the teacher time to provide individual feedback to 
students who may not grasp the material.  The social studies and world language departments examine student 
work, then employ heterogeneous grouping to structure peer editing.  The technology education department 
prepares alternative assignments based on examinations of individual student work.  Additionally, there are five 
district early-release days designated for professional development for staff.  The data teams meet once per 
month in course alike teams to collaborate on student performance data, review student work, and to discuss 
instructional strategies.  However, there are infrequent opportunities for teachers to meet across content areas to 
collaborate and plan interdisciplinary units of instruction.  Cross-disciplinary collaboration, when it occurs, is 
informal in nature.  It should be noted that the use of Google Classroom does support some informal 
collaboration among classroom teachers.  The school administrators have provided professional development 
opportunity to improve instruction and student learning in the areas of intentional planning, developing objectives 
and learning targets, the use of “Do-Nows/Warm-ups,” Marzano's instructional strategies, effective questioning 
using depth of knowledge (DOK) questions, and lesson closure and formative assessments (e.g., Exit Slips).  
This work has culminated in a “Targeted Instruction Planning Guide” flip chart provided to teachers.  Teachers 
feel that the supervision and evaluation process has been collaborative in nature with administrators regularly 
offering suggestions to align instructional practices with research based practices.  Administrators regularly give 
feedback formally through the teacher evaluation process and informally through ongoing discussion.  A 
technology integration specialist for the district has also provided training and support on the integration of 
technology, specifically the use of the Google Apps for Education, to the entire school and to small groups and 
individual teachers.  However, direct feedback from parents has not traditionally been part of instructional design 
and is not part of the culture of the school.  Teachers feel that feedback from students occurs often and is used to 
make adjustments to their instructional strategies, but only half of the student body and approximately one out of 
ten parents feel that teachers ask for their ideas or opinions regarding how to improve their instructional 
practices.  Teachers engage in professional discourse focused on instructional practice during data team 
meetings and occasionally during department meetings or other district-wide professional development 
sessions.  However, there are no formal meetings during the normal school day for such dialogue to take place.  
Hence, when teachers consistently work to improve their instructional practices, individually and collaboratively, 
by using student achievement data from a variety of formative and summative assessments; examining student 
work; using feedback from a variety of sources, including students, other teachers, supervisors, and in particular 
including parents; examining current research; and engaging in professional discourse focused on instructional 
practice, the teachers will be able to employ best practice for each student.  (classroom observations, self-study, 
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student shadowing, student work, |teacher interviews, teachers, department leaders, school leadership team, 
|Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teacher interview
teachers
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 3 Indicator 5

Conclusions

The vast majority of teachers, as adult learners and reflective practitioners, maintain expertise in their content 
area and in content-specific instructional practices.  Teachers are required to attend the professional 
development institute at the beginning of the school year along with district professional development 
opportunities which occur five days per year for two hours.  The content of this professional development is 
determined by the district professional development committee and includes some content-specific training.  
Recently, this committee coordinated a technology summit as part of a two-hour professional development day.  
Google trainers and teachers shared expertise on best practices using the Google Apps for Education.  In 
addition, the collective bargaining agreement includes eight-hours of choice time for teachers to personalize their 
own learning.  Teachers report that they are offered opportunities to attend conferences by the school 
administration, and several reported attending recent conferences of interest.  The library-media center (LMC) 
does house a professional library that staff can access.  Teachers and administrators report that the supervision 
and evaluation process offers regular opportunities for conversations about instruction and self-reflection.  
Teachers and administrators reported the use of critical friends groups during monthly PLC meetings as a means 
to critique and fine tune instructional practice.  However, this practice only involves a small number of teachers.  
The Google Classroom page reflects monthly “focus areas” from Marzano and Webb's instructional strategies.  
The vast majority of teachers read professional literature related to best instructional practice and maintain 
expertise in their content area.  Because the vast majority of teachers, as adult learners and reflective 
practitioners, maintain expertise in their content area and in content-specific instructional practices, parents and 
students are assured that the curriculum will be up-to-date with the needs of the times.  (self-study, teacher 
interviews, teachers, school leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
teacher interview
teachers
school leadership
Endicott survey
Standard sub-committee
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Standard 3 Commendations

Commendation

The teachers who consistently provide personalized instruction, active and self-directed learning, inquiry, 
problem solving, and higher order thinking, self-assessment and reflection, and integrating technology to support 
the achievement of the school's 21st century learning objectives

Commendation

The teachers who adjust their instructional practices to meet the needs of each student

Commendation

The wide variety of formative assessment practices used to inform classroom instruction

Commendation

The many teachers who informally participate in professional discourse focused on improving instructional 
practice

Commendation

The implementation of the teacher evaluation system which promotes discussion and reflection on instructional 
practices

Commendation

The commitment of teachers to improve their content-specific knowledge and instructional strategies by pursuing 
the research literature and attending conferences

Commendation

The support for technology integration in instructional practice including training and support personnel

Commendation

The instructional leadership provided by the administrative team to implement professional development and 
support regarding research based instructional practices to improve student learning
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Commendation

The teachers who voluntarily engage in cross-disciplinary instruction

Commendation

The teachers who regularly provide individualized extra help outside the regular classroom
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Standard 3 Recommendations

Recommendation

Provide professional development activities to ensure that all teachers have the skills to strategically differentiate 
for learners with varied levels of achievement, including purposeful grouping of students

Recommendation

Develop and implement a formal system to solicit feedback on instruction from all stakeholders, including 
students, parents, teachers, and administrators

Recommendation

Provide all teachers sufficient time to engage with colleagues on current instructional practices
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Standard 4 Indicator 1

Conclusions

The professional staff does not currently employ a formal process to assess whole-school progress but does 
continuously employ a formal process to assess individual student progress in achieving the school's 21st 
century learning expectations based on specific and measurable criteria for success, such as school-wide 
analytic rubrics.  Valley Regional High School has designed and implemented a clear process to assess 
individual student progress in achieving each of the school's 21st century learning expectations.  The thirteen 
elements of the school-wide rubric now in use were put into place in 2012, and components of these rubrics are 
used by individual teachers and various departments to create their own versions for course specific 
assessments and for the overall assessment of the degree to which each student achieves the 21st century 
learning expectations as part of the capstone project seniors are required to complete for graduation.  The vast 
majority of students (approximately 87%) believe they are provided rubrics prior to the beginning of many units 
and assignments and that teachers use rubrics to assess their work.  However, while approximately 60% of 
faculty members use the school-wide rubrics to assess student work, this also means that a significant 
percentage of faculty members do not use the school-wide analytic rubrics, although each department is 
responsible for comprehensively teaching and measuring specific 21st century learning expectation outcomes for 
all students.  Formative and summative assessments, including some common formative assessments, are used 
to measure these outcomes; and progress is documented on the quarterly report card for each individual 
student.  Although each department has taken responsibility for the assessment using two school-wide rubrics, 
there is no formal system for insuring that all rubrics are employed to regularly assess students' progress on all of 
the school-wide 21st century learning expectations.  Furthermore, school personnel recognize the need to 
develop and implement a process to assess whole-school progress in achieving the 21st century learning 
expectation and is working with PowerSchool, the management information system used by the school, to 
implement a process to collect and aggregate meaningful school-wide data.  When the school adopts a formal 
process to assess whole-school and individual student progress in achieving the school's 21st century learning 
expectations and designates responsibility for all specific school-wide analytic rubrics, teachers will be able to 
determine consistent and effective assessment measures.  (self-study, teachers, students, department leaders, 
school leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
teachers
students
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 2

Conclusions

The school's professional staff regularly communicates individual student progress in achieving the school's 21st 
century learning expectations to students and their families but does not yet communicate the school's progress 
in achieving the school's 21st century learning expectations to the school community.  Valley Regional High 
School faculty members inform parents of individual student progress in achieving course-specific 21st century 
learning expectations in each course through comments on the quarterly report cards.  Parents may also access 
student grades and progress toward achieving specific course requirements and the school-wide academic, civic, 
and social expectations via the parent portal in PowerSchool.  However, at the present time, administrators, 
teachers, parents and students are not aware of an individual student's overall progress in achieving the adopted 
21st century learning expectations since data regarding an individual student's progress is not aggregated and 
made available to teachers.  Similarly, there is no process for reporting whole-school progress in achieving 21st 
century learning expectations to the community-at-large.  Staff members are working in coordination with 
PowerSchool to enable this type of reporting.  This would allow school personnel to adjust the curriculum and 
instructional strategies to reinforce areas of strength and to address areas of need in implementing the school's 
21st century learning expectations.  Hence, once the school's professional staff regularly communicates the 
school's progress in achieving the school's 21st century learning expectations, the school community, parents, 
students, and the community-at-large will understand the progress that the school is making toward achieving the 
knowledge, skills, and dispositions established by the school for all students.  (self-study, panel presentation, 
teachers, students, parents, department leaders, school leadership team, standard sub-committee).

Sources of Evidence
self-study
panel presentation
teachers
students
parents
department leaders
school leadership
Standard sub-committee
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Standard 4 Indicator 3

Conclusions

Professional staff regularly collects data, consistently disaggregates, and regularly analyzes data to identify and 
respond to inequities in student achievement.  Formerly, only a slight majority of faculty and staff members 
routinely collected data, consistently disaggregated, and regularly analyzed data to identify and respond to 
inequities in student achievement.  As a result, administrators and faculty members have worked to revise the 
way traditional data is collected, disaggregated, and analyzed to respond to inequities in student achievement.  
The improvements made in the student assistance team (SAT) process and new methods devised in the last 
three years have engaged all stakeholders in the identification and the narrowing of any achievement gaps for 
individuals and groups who need interventions and supports.  There is a variety of data available within the 
school that is used for placement purposes and specific student interventions.  NWEA MAP results from grade 8 
are used to designate the lowest 25% of students in reading and mathematics for remedial supports in grade 9, 
and students are retested three times per year to inform parents of their child's needs and progress and to help 
the school to identify all students in need of instructional support in math and reading.  Today, nearly three out of 
four faculty members routinely collect, disaggregate, and analyze data to respond to inequities in student 
achievement.  Standardized tests, such as Connecticut Academic Performance Test (CAPT) for science and the 
Scholastic Achievement Test (SAT) for grade 11 are examined by departments during monthly data team 
meetings to identify disparities and inform curriculum review, revision, and development as well as instruction 
strategies.  The CFA data is examined in either data or department meetings to inform instruction, refer students 
to the SAT, or calibrate grading practices within departments or each of the aforementioned procedures.  This 
process has resulted in movement away from multiple choice CFAs, which offered formative assessment about 
remembering and understanding in the English and social studies departments to engage students in the higher 
order thinking tasks of applying writing skills and analysis of rhetoric.  Administrators review the first and third 
term CFA data to guide decision making, but there is not yet a whole-school approach to collect, disaggregate, 
and analyze the data related to the achievement of the school's 21st century learning expectations or to report 
the data to identify whole-school needs.  Consequently, since the professional staff regularly collects, 
disaggregates, and analyzes data to identify and respond to inequities in student achievement, each parent and 
student can be assured that the professional staff are in a better position to make decisions that will positively 
impact the learning of each student.  (self-study, panel presentation, teacher interviews, teachers, department 
leaders, school leadership, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
panel presentation
teacher interview
teachers
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 4

Conclusions

Prior to each unit of study, the majority of teachers regularly communicate to students the school's applicable 
21st century learning expectations and related unit-specific learning goals to be assessed.  At the start of each 
course, teachers provide students with a course syllabus that includes a description or outline for each course, 
course specific learning expectations, unit-specific learning goals, major assessments, and grading rubrics as 
well as the 21st century learning expectations prior to each unit of study.  In addition, many teachers also 
communicate and disseminate information regarding their courses with students and parents through Google 
Classroom and their own web pages.  Many students believe that their teachers deliberately communicate 
course specific and applicable 21st century learning expectations.  In addition, some students feel that teachers 
use the school-wide analytic rubrics for class assignments and assessments.  In class, most students are 
provided with relevant state and national course-related standards that are associated with the unit of study.  
Many teachers list relevant course-related standards on a classroom board along with assignments, although a 
number of teachers do not routinely employ this practice.  Most teachers recognize the importance of the 
purposeful communications of both school-wide and course-specific expectations with students.  When all 
teachers communicate to students, prior to each unit of study, the school's applicable 21st century learning 
expectations and related unit-specific learning goals to be assessed, students have a better understanding of 
what is expected and what each goal will entail.  (classroom observations, self-study, student shadowing, 
teachers, students, parents, department leaders, school leadership team, Endicott survey, standard sub-
committee).

Sources of Evidence
classroom observations
self-study
student shadowing
teachers
students
parents
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 5

Conclusions

Prior to summative assessments, most teachers provide students with specific and measurable criteria for 
success, such as corresponding rubrics, which define targeted high levels of achievement.  Most teachers at 
Valley Regional High School frequently provide students with specific and measurable criteria for success, such 
as school-wide rubrics and course-specific rubrics to clarify their expectations prior to assessments.  Most 
students (in excess of 80%) are aware in advance of what work they have to accomplish to meet teacher 
expectations, can identify the use of relevant rubrics before summative assessments, and believe that teachers 
use rubrics to assess their work.  Prior to submitting work, students are often asked to self-assess using specific 
rubrics.  This prompts students to go through each section of the rubric and reflect on their own levels of 
strengths and areas where additional work is needed.  For example, in English and social studies classes, after 
students have taken part in a Socratic seminar, they may use the rubric to self-evaluate the quality of their 
contributions, their references and connections to prior readings and discussions, and their level of involvement.  
Additionally, in the English department, students create their own writing rubrics that address the areas where 
they need individual improvement.  Some students may need to improve on their elaboration of evidence, 
whereas other students may need to work on their organization.  By creating their own rubrics tailored to their 
personal writing needs, students take ownership of the writing process and achievement increases.  Most 
teachers, however, use assignment and project rubrics that are tailored to their own department.  For example, 
the science department uses their own rubrics to assess laboratory assignments such as “The CAPT Enzyme” 
laboratory assignment, and the technology department uses their own rubrics to assess photo assignments 
through the “Subject, Negative, Composition, and Enlargement” categories.  Since most teachers provide 
students with specific and measurable criteria for success, such as corresponding rubrics, which define targeted 
high levels of achievement prior to summative assessments, students understand what is expected in terms of 
what they have learned.  (classroom observations, self-study, student work, teachers, students, parents, 
department leaders, school leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student work
teachers
students
parents
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 6

Conclusions

In each unit of study, teachers frequently employ a range of assessment strategies, including formative and 
summative assessments.  Every department administers CFAs at the beginning, midpoint, and end of the 
course.  Many teachers use CFAs to guide instruction.  Various formative assessments are utilized by many 
teachers prior to, during, and after instruction to measure student level of understanding.  Teachers use these 
measures to guide instruction and provide support for students in areas where improvement is needed.  Many 
teachers use know, wonder, and learn (KWL) charts, writing prompts, and Quizlet or other interactive multiple 
choice question programs to assess prior knowledge.  Teachers strive to monitor daily progress with entrance 
and exit tickets, Socratic seminars, and online interactive games. The science department uses CAPT-style 
embedded tasks and laboratories as formative assessments to prepare students for the CAPT exam.  Science 
teachers also check for preconceptions and misconceptions through activities, laboratories, and modeling.  
Practice CAPT questions highlight areas of need or re-instruction.  The world languages department uses a wide 
variety of formative assessments.  These usually include an initial pre-reading, pre-viewing, and pre-listening 
activity, where students engage in interactive questioning to assess prior knowledge and student understanding 
of learning.  Throughout the unit, informal assessments are constant.  Checking for understanding often includes 
visual representations of vocabulary or grammatical structures to demonstrate understanding, or prompts for oral 
comprehension.  The art department implements a task analysis form as a formative assessment before 
projects.  Teachers can then provide thoughts and suggest instructional strategies to deepen student 
understanding and performance.  The social studies department directs students to read a primary source and 
write an evidence-based analysis. Instruction and feedback is tailored to improve writing and analysis skills, 
which are reassessed in summative assessments, such as research papers.  Socratic seminars and debates are 
used as interim assessments to deepen and enhance lessons as well as to gauge student progress.  In some 
classes, teachers encourage student reworking of assignments and in some cases to earn points back on an 
assessment.  Teachers sometimes provide exemplars for assignments or projects.  In science classes, teacher 
provides writing samples for students before they are required to write their first laboratory report.  In geometry 
classes, before a project on building a bird house, using the Pythagorean Theorem, the teacher provides 
students with examples of work from previous students.  The majority of teachers provide a variety of summative 
assessments.  Traditional tests are commonly used to measure content knowledge, but summative assessments 
are frequently performances tasks or projects.  These assessments include writing portfolios, student-produced 
documentaries, art projects, research writing and presentation which measure critical thinking, application and 
analysis skills.  Hence, because teachers employ a range of assessment strategies, including formative and 
summative assessments in each unit of study, parents and students can be assured that the assessment 
strategies are more reliable in terms of assessing student progress.  (classroom observations, self-study, student 
shadowing, student work, teachers, students, parents, department leaders, school leadership team, Endicott 
survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
student work
teachers
students
parents

Page 52 of 113



department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 7

Conclusions

The majority of teachers regularly collaborate in formal ways on the creation, analysis, and revision of formative 
and summative assessments, including common assessments.  The third Tuesday of every month is dedicated 
to department data team meetings.  However, each department uses these meetings differently to analyze data 
in order to address curriculum needs, revise assessments, or plan instruction.  In addition, many departments 
utilize time in monthly department meetings to plan instruction and revise assessments.  Many departments have 
collaborated at the beginning of the school year to create and revise CFAs and rubrics to more accurately reflect 
the learning needs of their students.  However, there is no consistent approach to the use of data team meeting 
time and collaboration across departments.  While Valley Regional High School makes use of a wide variety of 
CFAs, the connection of their use and the analysis of their results are not generally used at data team meetings 
to inform curriculum revision and development, the revision of assessments, and to inform instructional 
strategies.  For example, the social studies department revised their CFA from a content driven multiple choice 
assessment to a writing CFA in order to provide more emphasis and assessment on writing and argumentation.  
Through analysis of data, the science department created a new summative assessment and revised a project 
rubric.  Through data team and department meetings, some departments examine specific and measurable 
criteria for success to ensure they are meeting student needs, but this is not the case in all departments.  Hence, 
the lack of a formal process to review various forms of assessment data across curricular areas may not assist 
data teams to address departmental and school-wide learning needs.  When teachers collaborate regularly in 
formal ways on the creation, analysis, and revision of formative and summative assessments, including common 
assessments, teachers are better able to assess student learning.  (self-study, teachers, department leaders, 
school leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
teachers
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 8

Conclusions

Most teachers provide specific, timely, and corrective feedback to ensure students revise and improve their 
work.  Teachers use a variety of tools to provide corrective feedback to their students, including web sites and 
applications such as Edmodo, Turn It In, PowerSchool, Google Classroom, Google Slides and Google Docs.  
Across departments, corrective, formative feedback primarily occurs within one to two days.  Using Google Docs, 
immediate feedback is given by some teachers on assessments before students submit work for a summative 
assessment.  On longer, written assessments (i.e., papers, laboratory reports, etc.) corrective feedback takes a 
longer.  Furthermore, teachers regularly provide feedback on essays, rubrics, writing folders and journals, 
laboratory reports, classwork and homework, and formative and summative assessments, as well as during 
individual or small group conferences.  A significant number of teachers are providing opportunities for students 
to self-assess their work and peer-assess assignments to assist them to look critically and thoroughly at their 
own work and the work of other students for areas that could be improved.  In many departments, students are 
also encouraged to submit work early for teacher guidance prior to final due date.  For project-based 
assignments, class time is allotted for each student to seek individual guidance or to ensure that they fully 
understand the expectations for the assignment.  In many classes, students are encouraged to make corrections 
and revisions and to re-submit their work in order to demonstrate comprehension and personal growth, or to 
submit a new assignment demonstrating growth in areas where they may have needed improvement.  When all 
teachers provide specific, timely, and corrective feedback to ensure students revise and improve their work, both 
teachers and students can better address existing needs.  (classroom observations, self-study, student 
shadowing, teachers, students, parents, department leaders, school leadership team, Endicott survey, standard 
sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
teachers
students
parents
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 4 Indicator 9

Conclusions

All teachers use formative assessment in varying degrees to inform and adapt their instruction for the purpose of 
improving student learning.  In the classroom, teachers regularly use both formal and informal formative 
assessment within a lesson to adjust instruction.  Each department uses CFAs at the beginning, middle, and end 
of the semester to gauge student growth and progress regarding course-specific and 21st century learning 
expectations as well as to provide interventions as needed.  In some departments, such as mathematics, world 
language, and science, CFAs are the same across all sections of the same course.  In English, common 
questions but different readings are used.  In social studies, CFAs are analytic text-based writing responses but 
use different questions and sources.  The physical education department uses fitness testing to plan and adjust 
instruction, while business and world language teachers use online formative assessments on Edmodo and 
Google forms respectively.  Regular use of CFAs to improve student learning is infused into the teacher 
evaluation process through the establishment of individual teacher SMART goals.  As part of this process, 
teachers create a CFA-based SMART goal and outline the strategies they will use to reach their goal.  Data from 
CFAs are regularly collected throughout the semester and documented in Bloomboard to demonstrate student 
growth regarding the SMART goal.  Teachers also reflect upon this data and the instructional strategies they 
used to improve student learning as part of their evaluation.  Teachers regularly reflect on the variety of CFA data 
available at Valley Regional High School to adjust instructional strategies to improve student learning.  For 
example, after utilizing formative writing assessments, teachers adapted their instruction by sharing models and 
exemplars and re-teaching paragraph structuring.  However, formal time for collaboration among teachers is 
limited to once a month department meetings and data team meetings.  Nonetheless, because teachers regularly 
use formative assessment to inform and adapt their instruction for the purpose of improving student learning, 
they are in better positions to assist students in achieving the 21st century learning expectations.  (classroom 
observations, self-study, panel presentation, student work, teachers, department leaders, school leadership 
team, standard sub-committee).

Sources of Evidence
classroom observations
self-study
panel presentation
student work
teachers
department leaders
school leadership
Standard sub-committee
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Standard 4 Indicator 10

Conclusions

Teachers and administrators, individually and collaboratively, often examine a range of evidence of student 
learning for the purpose of revising curriculum and improving instructional practice, including all of the following: 
student work; common course and common grade-level assessments; individual student progress in achieving 
the school's 21st century learning expectations; standardized assessments; data from sending schools, receiving 
schools, and post-secondary institutions; and survey data from current students and alumni.  However, 
administrators and teachers, individually and collaboratively, do not examine aggregated school-wide progress 
data in achieving the school's 21st century learning expectations.  Student work is regularly examined by 
teachers to adapt instruction but is not always formally examined collaboratively by departments.  Student work is 
more extensively examined informally by co-teachers of courses such as the interdisciplinary American Studies 
course.  Data teams do look at assessment data from CFAs on a monthly basis to improve instruction.  Individual 
teachers examine individual progress in achieving the school's 21st century learning expectations.  CORE 
teachers, especially in the senior year for the capstone project, formally examine individual progress in achieving 
21st century learning expectations.  However, there is no formal process or procedure for collecting, aggregating, 
and analyzing school-wide progress in achieving the school's 21st century learning expectations.  Standardized 
diagnostic assessments, such as NWEA MAP, are administered to all grade 9 students and targeted grade 10 
students each year to assist teachers in determining if any interventions will be needed to ensure student 
success.  School administrators and special education staff, as well as English and mathematics teachers, 
assume the primary responsibility for administering this test and analyzing the results to identify students who 
may be referred to SRBI.  CAPT science data has been used to inform instruction and make changes to 
curriculum.  Some teachers utilize end-of-course student surveys to form instruction for the next semester or 
year.  The guidance and counseling department tracks student data using Naviance software.  This information 
provides the average GPA of students accepted into various colleges.  In addition, seniors complete an exit 
survey detailing their future college plans, and that information is collected and disseminated in the school's 
profile.  The guidance and counseling department receives constant updates from postsecondary institutions.  
However, the use of assessment data on a formal and regular basis by either teachers or administrators to 
review, revise, or develop curriculum is lacking.  Some individual teachers and some departments have altered 
the curriculum in various courses based on gaps in student skills as revealed in assessment data.  For example, 
English and social studies writing portfolios were created as a direct result of the need to improve student writing, 
as shown in assessments such as CAPT.  The technology department added foundational skills to its curriculum 
based on student work.  However, while this is done on a case-by-case basis, there is no formal and ongoing 
collaboration among administrators and faculty members to address curricular issues from a school-wide basis 
using a variety of assessment data.  Therefore, when teachers and administrators, individually and 
collaboratively, thoroughly examine a range of evidence of student learning for the purpose of revising curriculum 
and improving instructional practice, including all of the following: student work; common course and common 
grade-level assessments; individual and school-wide progress in achieving the school's 21st century learning 
expectations; standardized assessments; data from sending schools, receiving schools, and post-secondary 
institutions; and survey data from current students and alumni, then they will be in a sound position to make the 
changes to all aspects of the learning process to ensure that all students can achieve the academic, civic, and 
social expectations for learning.  (self-study, teachers, department leaders, school leadership team, standard sub-
committee).

Sources of Evidence
self-study
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teachers
department leaders
school leadership
Standard sub-committee
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Standard 4 Indicator 11

Conclusions

Grading and reporting practices are not regularly reviewed and revised to ensure alignment with the school's 
core values and beliefs about learning.  There are no formal policies that guide specifies grading practices.  
Valley Regional High School does not use a formal process to review and revise grading practices to ensure their 
alignment with the core values and beliefs about learning.  Each department, and in some cases individual 
teachers, are left to determine the grading policies and practices for their classes.  Currently some departments 
have similar weighting procedures, while others do not have such procedures.  Many teachers use the same 
weighting of tests, quizzes, homework, class participation, and other categories on their syllabus at the beginning 
of each semester, but others do not.  Hence, grading practices from teacher-to-teacher and between 
departments are inconsistent.  Furthermore, some departments set consistent practices for specific courses and 
levels, but not for all courses within a given department.  Consequently, when grading and reporting practices are 
regularly reviewed and revised to ensure alignment with the school's core values and beliefs about learning, 
parents, students, and the community-at-large can be assured that they are receiving valid and reliable 
information regarding achievement.  (self-study, teachers, parents, department leaders, school leadership team, 
standard sub-committee).

Sources of Evidence
self-study
teachers
parents
department leaders
school leadership
Standard sub-committee
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Standard 4 Commendations

Commendation

The regular use of the common formative assessment to inform and adapt instruction

Commendation

The revision of common formative assessments to increase higher order thinking skills

Commendation

The variety of tools and strategies used by teachers to provide specific, timely, and corrective feedback

Commendation

The use of Google Docs to provide timely feedback and opportunities for revisions

Commendation

The wide variety of formative and summative assessment strategies and tools used to analyze student academic 
progress

Commendation

The teachers who provide students with the corresponding rubrics prior to summative assessments

Commendation

The time spent analyzing student academic progress and the implications for curriculum revision and 
instructional strategies
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Standard 4 Recommendations

Recommendation

Develop and implement a formal process to assess whole-school and individual student progress in achieving 
the school's 21st century learning expectations based on specific and measurable criteria for success

Recommendation

Ensure greater fidelity in reporting individual student progress and the collective progress of the student body in 
achieving the 21st century learning expectations

Recommendation

Review, and revise when necessary, the grading policy in relation to the 21st century learning expectations on a 
regular basis

Recommendation

Develop and implement a process by which the results of CFAs are used by data teams to inform curriculum 
revision and development, the revision of assessments, and to inform instructional strategies

Recommendation

Ensure that a variety of assessment data is used as a basis for curriculum development and revision
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Standard 5 Indicator 1

Conclusions

The school community collectively, consciously, and continuously builds a safe, positive, respectful, and 
supportive culture that fosters student responsibility for learning and results in shared ownership, pride, and high 
expectations for all.  Students (84%) and faculty members (86%) feel that the culture is safe, positive, and 
supportive.  Incoming freshmen participate in an orientation session that showcases the programs, initiatives, 
and activities of the Valley Regional High School community.  Each teacher is assigned a CORE advisory class 
for academic and administrative purposes.  Faculty members and the approximately fifteen students who are 
assigned a CORE class remain together until the students graduate.  Activities are planned for each grade level, 
and teachers are responsible for engaging students.  Relationships between teachers and students strengthen 
as students move from their freshman year through their senior year.  The CORE program has built not only 
stronger relationships among adults and students but also inclusivity among the student body.  PBIS initiatives 
promote a safe school climate.  Posters displayed around the school illustrate Valley Regional High School's 
behavior expectations as articulated by the PBIS team motto—RARE.  Formally, these expectations are 
reinforced in the CORE advisory period, on a quarterly basis via videos that model appropriate behavior as well 
as other planned, sequential activities organized by grade level.  A sense of pride and respect for student 
achievement is demonstrated throughout the building.  Students emphasize their volunteer work, work study, and 
internship opportunities.  These include experiences such as the Warrior in the Community Day and the senior 
capstone project.  A student-centered summer reading committee is formed to evaluate relevant, interesting 
reading material that often addresses social issues pertinent to Valley Regional High School as well as teens in 
general.  The suggestions of the committee that become part of the required summer reading program for all 
students.  Students also showcase their pride in both Valley Regional High School and the Tri-Town community 
through service oriented projects such as the National Honor Society Blood Drive, Youth Action Gift Card Drive, 
Interact Habitat Project, and internships with local employers such as Whelen Engineering.  Furthermore, Valley 
Regional High School has a hallway art gallery that features student artwork and academic bulletin boards that 
display current student projects.  Students have yearly opportunities to host exchange students or attend a trip 
abroad led by world language teachers.  Peer Advocates are selected and trained by the social worker along with 
Tri-Town Youth Services, giving students authentic opportunities to apply personal responsibility in day-to-day 
situations.  The student council sponsors two yearly student recognition rallies that recognize students in front of 
their peers for various in- and out-of-school accomplishments.  These rallies are created and run by student 
council members and focus on honoring students who are not the traditional “high flyers” in order to promote 
inclusion and a true sense of engagement and community among students and staff.  In addition, students are 
recognized through bulletin boards, newspapers, newsletters, and various social media sites.  With the wide 
range of clubs and electives offered to students, Valley Regional High School promotes tolerance and diversity 
as well as the 21st century learning academic, social, and civic expectations through school and community 
service at local and even international levels.  Students select an activity in which they participate monthly during 
the schoolwide activity period.  Choices range from activities such as Buddy/Unified Sports, Women in Science 
and History Club to Skateboarding Club, Valley Television and Gay-Straight Alliance clubs.  A school-developed 
film highlights academic, civic, and social expectations fostered by various activities within the school 
community.  Various student representatives, school leaders, and faculty speak about their mission to contribute 
to a changing world, work in a safe community, and share a voice.  The Region 4 Board of Education highlights 
that the student body collaborates in strategic planning.  Students collaborate with board of education members 
in decision-making.  The students have choice in creating their own program of study by working with counseling 
and career staff to add meaningful internships, online courses, and independent studies for students otherwise 
not included in the regular program of study.  The parent council meets monthly to contribute to the transparent 
nature of communication.  Since, the school community consciously and continuously builds a safe, positive, 
respectful, and supportive culture that fosters student responsibility for learning, the results include shared 
ownership, pride, and high expectations for all in an environment where everyone can achieve success.  (self-
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study, panel presentation, student work, teachers, students, parents, school board, department leaders, school 
leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
panel presentation
student work
teachers
students
parents
school board
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 5 Indicator 2

Conclusions

The school is generally equitable and inclusive, ensuring access to challenging academic experiences for all 
students, making certain that courses throughout the curriculum are populated with students reflecting the 
diversity of the student body, fostering heterogeneity, and supporting the achievement of the school's 21st 
century learning expectations.  Valley Regional High School's schedule enables students to be a part of both 
heterogeneous and ability-leveled classes.  Nearly 81% of students, 87% of parents, and 79% of faculty and staff 
members agree that students have a number of opportunities to engage in courses in which students of varying 
levels of ability are enrolled.  Nonetheless, most core academic classes are leveled; however, physical science 
and global studies are examples of freshman courses heterogeneously grouped.  Elective heterogeneous 
classes offer a wide selection for student choice.  Classes include fine arts, world language, career, technical, 
and vocational courses for students of all grade levels and abilities.  Core academic classes give students the 
appropriate rigor needed for their personalized learning.  Students take four courses per quarter, and there are 
options for students to expand learning through the VHS, an online program that allows all students the 
opportunity to participate in courses of interest ranging from standard to AP levels that are not offered at the 
school, evidencing the school's commitment to 21st century learning expectations.  The number of seats 
available is based on the annual approved budget. High school credit is awarded after successful completion of 
the courses taken.  From the beginning of their high school career, students are encouraged to “collaborate 
effectively in diverse teams while respecting differences” (an adopted social competency).  Support services 
ensure that all students are given equal access to the curriculum to meet their potential.  Student schedules are 
purposefully created using course registration forms completed in the spring of each year with which students 
request the classes for the next year.  Core academic courses are based on teacher recommendation of 
appropriate level. Students have the option to take a level different from the recommendation by completing a 
parental override request form.  Elective courses are selected based on student preference.  Special education 
teachers employ programs such as PLATO, corrective reading and math skills to ensure that students with 
learning disabilities have an opportunity to grow and be challenged.  At-risk students are provided the services 
they need in the non-traditional environment they need.  Some students are challenged with AP, UCONN-ECE, 
and community college courses.  These opportunities give students a flavor and a sense of the higher order 
thinking that colleges will provide in the future.  An initiative is underway to make Valley Regional High School an 
International Baccalaureate school to expand inquiry and bring more cultural diversity to the student population.  
The implementation of the 1:1 Chromebook initiative has helped to reinforce the consistent use of the Google 
Classroom platform.  Students interact and engage using this platform to submit work, collaborate with one 
another, and access material.  Nonetheless, the practice of leveling courses and the assignment of students to 
different level courses result in some students experiencing less challenging experiences within some courses.  
While curriculum guides do not show a disparity between levels, direct observations indicated that students are 
often being provided different texts, instructional activities, assessments, and levels of critical thinking and higher-
order thinking.  As a result, students in level 2 and 3 courses are not being provided the same level of challenge, 
experience, and high expectations that students in level 1 are expected to achieve.  Finally, ELL students are not 
adequately supported by teachers trained to work with ELL students.  Consequently, once the school is fully 
equitable and inclusive, ensuring access to challenging academic experiences for all students, making certain 
that courses throughout the curriculum are populated with students reflecting the diversity of the student body, 
fostering heterogeneity, and supporting the achievement of the school's learning expectations, all students will 
have access to a curriculum designed to help them achieve the school's 21st century learning expectations.  (
classroom observations, self-study, student shadowing, teacher interviews, teachers, students, parents, school 
board, department leaders, school leadership team, standard sub-committee).
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Sources of Evidence
classroom observations
self-study
student shadowing
teacher interview
teachers
students
parents
school board
department leaders
school leadership
Standard sub-committee
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Standard 5 Indicator 3

Conclusions

There is by design, a formal, ongoing program, the CORE advisory program, through which each student has an 
adult in the school, in addition to the school counselor, who knows the student well and assists the student in 
achieving the school's 21st century learning expectations.  School leadership works in concert with the 
instructional leaders, teachers, counselors and support staff to ensure that there is a place for every student in 
the Valley Regional Community.  The environment is inclusive and accepting of diverse interests and talents.  
Students may be star athletes and at the same time be very involved in school-wide theater productions.  
Formally, the CORE advisory program enables teachers to connect with the same group of students 
consecutively during a four-year time period, fostering relationships and providing students with an adult in the 
school to whom they can turn.  The CORE program meets three of the four Wednesdays each month during the 
school year and has a special schedule within the 4x4 block schedule.  The CORE class is a period of 30 
minutes in which approximately fifteen students discuss a planned program related to grade-level appropriate 
activities specifically designed to address the school mission and vision, the 21st century learning expectations, 
PBIS initiatives, and the senior capstone project.  CORE teachers have computer access to student schedules 
and grades through PowerSchool and are available to assist their students with administrative questions about 
school.  Within the CORE advisory period there are also rotations in activities.  One week may be CORE-to-
CORE for example, when senior/junior level advisories work with freshman/ sophomore advisories to share 
insight and advice.  Similarly, time is allocated for class meeting and to plan and participate in activities such as 
Warriors in the Community Day.  Generally, specific activities have been created for each of the grade levels and 
teachers are responsible for engaging students with the material provided, addressing topics such as goal 
setting, establishing positive relationships with peers and staff, and effective study strategies.  In addition, 
teachers help students keep track of their academic progress and provide support in a variety of ways.  Valley 
Regional High School has adopted a school-wide community service day in which CORE groups are matched 
with organizations in the community with specific needs.  Activities have included clearing public walking trails, 
working with elementary students, assisting at a local library, clearing lakes of debris, and facilitating arts and 
crafts at local nursing homes.  This day is a highlight of the school year and allows students to take ownership of 
a community project and actively showcase their pride in both Valley Regional High School and the Tri-Town 
community.  Hence, since there is a formal, on-going program through which each student has an adult in the 
school, in addition to the school counselor, who knows the student well and assists the student in achieving the 
school's 21st century learning expectations, each student in the school has an individual or individuals who 
regularly serve as advisors to the student.  (self-study, student shadowing, panel presentation, teacher 
interviews, teachers, students, school board, central office personnel, school leadership team, school support 
staff, standard sub-committee).

Sources of Evidence
self-study
student shadowing
panel presentation
teacher interview
teachers
students
school board
central office personnel
school leadership

Page 66 of 113



school support staff
Standard sub-committee
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Standard 5 Indicator 4

Conclusions

School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.  The new school principal at Valley Regional High School has made it a priority to focus on 
research-based practices for teaching and assessment.  All evaluators are trained in the district-created teacher 
evaluation and support plan.  Evaluators attend a district training annually that instructs them in the district's plan 
and how to implement it.  They are also required to attend three calibration days where all evaluators practice 
and reflect on simulated evaluations.  One calibration and training day is held early in the school year during 
which evaluators receive training and instruction provided by an expert in the field and reflect on teaching and 
learning.  At the beginning of the school year, several professional development sessions are dedicated to 
reviewing the evaluation process with faculty.  Evaluators deliberately review how to write a SMART goal, how to 
navigate BloomBoard, and how to create a meaningful professional practice goal.  Evaluators also review the 
observation process and schedule, ensuring all educators understand their placement on the schedule and what 
steps to take at each point in the process.  Similarly, through the focus on Robert Marzano's instructional 
strategies, educators and evaluators align their practices and specifically focus on indicators 3b (leading students 
to construct meaning and apply new learning) and 3c (assessing student learning, providing feedback to 
students, and adjustments to instruction, in their instruction).  Evaluators look for such indicators in their 
assessment of teaching and learning.  Data review has indicated that instruction has improved since the 
implementation of the evaluation plan, and students have met or exceeded state standards on standardized 
assessments.  Therefore, because school leaders regularly use research-based evaluation and supervision 
processes that focus on improved student learning, the result has been improved instruction for all learners.  (
self-study, teacher interviews, teachers, department leaders, school leadership team, standard sub-committee).

Sources of Evidence
panel presentation
teacher interview
teachers
school board
department leaders
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Indicator 5

Conclusions

School leaders regularly use research-based evaluation and supervision processes that focus on improved 
student learning.  The new school principal at Valley Regional High School has made it a priority to focus on 
research-based practices for teaching and assessment.  All evaluators are trained in the district-created teacher 
evaluation and support plan.  Evaluators attend a district training annually that instructs them in the district's plan 
and how to implement it.  They are also required to attend three calibration days where all evaluators practice 
and reflect on simulated evaluations.  One calibration and training day is held early in the school year during 
which evaluators receive training and instruction provided by an expert in the field and reflect on teaching and 
learning.  At the beginning of the school year, several professional development sessions are dedicated to 
reviewing the evaluation process with faculty.  Evaluators deliberately review how to write a SMART goal, how to 
navigate BloomBoard, and how to create a meaningful professional practice goal.  Evaluators also review the 
observation process and schedule, ensuring all educators understand their placement on the schedule and what 
steps to take at each point in the process.  Similarly, through the focus on Robert Marzano's instructional 
strategies, educators and evaluators align their practices and specifically focus on indicators 3b (leading students 
to construct meaning and apply new learning) and 3c (assessing student learning, providing feedback to 
students, and adjustments to instruction, in their instruction).  Evaluators look for such indicators in their 
assessment of teaching and learning.  Data review has indicated that instruction has improved since the 
implementation of the evaluation plan, and students have met or exceeded state standards on standardized 
assessments.  Therefore, because school leaders regularly use research-based evaluation and supervision 
processes that focus on improved student learning, the result has been improved instruction for all learners.  (
self-study, teacher interviews, teachers, department leaders, school leadership team, standard sub-committee).

Sources of Evidence
self-study
teacher interview
teachers
department leaders
school leadership
Standard sub-committee
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Standard 5 Indicator 6

Conclusions

The organization of time supports research-based instruction and the learning needs of all students, but it does 
not support professional collaboration among teachers during the normal work day.  The 4x4 block schedule 
enables teachers to integrate research-based instructional practices and differentiation into their lessons.  The 
schedule for courses is driven by many factors, including but not limited to the development of individual student 
success plans and school resources.  The schedule allows for 86-minute classes, a time period that is conducive 
to student engagement, in-depth exploration of topics, and project-based learning.  In co-taught courses, where 
special education and regular education staff are paired, teachers are able to implement multiple co-teaching 
models and student interventions.  The ample time per block allows for extended laboratory assessments in 
science courses where most appropriate, studio work based instructional and assessments strategies in the fine 
arts, music and technical education.  Students also obtain field experience through the various internship, 
volunteer, and work-study programs offered; and the learning needs of all students can be met.  SRBI services 
can pull students for intensive tutoring in math and English.  The length of classes mimics college courses so 
students and parents feel that they are prepared and successful for the future.  However, the schedule does not 
support teachers' need for common planning time and collaboration.  Colleagues teaching the same courses 
have minimal opportunities to collaborate on the alignment instructional and assessment strategies.  Much of the 
time dedicated to alignment, instruction, and review of student work is pushed to after school meeting time, and 
these meetings rotate among PLC groups, data teams and department meetings, so additional collaboration is 
often done after the school day has ended.  Furthermore, the school does a wonderful job of providing students 
the chance to supplement their curriculum with courses not offered at Valley Regional High School, including 
online courses and independent studies, yet again, teachers must find time to oversee such learning experiences 
after or before school.  Teachers are contracted to be available to meet with students before and after the normal 
day for 30 minutes, yet often teachers stay far beyond the mandated time period to meet with students.  Hence, 
with the exception of common planning time for teachers, the present schedule allows flexible use of time.  
Additionally, the lack of accommodations in the present schedule can impact the scope and sequence of world 
language, art, science and technology education classes.  For example, in the absence of accommodations, 
students who complete AP courses in the fall, face a gap in time between the course and the final AP Exam in 
the spring.  To address this reality, faculty members frequently implement additional review sessions for students 
in the spring, in addition to the other courses they are teaching.  When the organization of time supports research-
based instruction, professional collaboration among teachers, and the learning needs of all students, both 
teachers and students will be better able to ensure that all students meet adopted learning expectations.  
(classroom observations, self-study, student shadowing, teacher interviews, teachers, students, parents, 
department leaders, central office personnel, school leadership team, school support staff, standard sub-
committee).

Sources of Evidence
classroom observations
self-study
student shadowing
teacher interview
teachers
students
parents
department leaders
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central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Indicator 7

Conclusions

Student load and class size enable teachers to meet the learning needs of individual students, although there are 
occasional constraints caused by inconsistent class sizes.  Students enroll in courses when they are offered and 
when they work best in their schedule.  Some classes are small and others are at maximum capacity in various 
semesters.  Teachers occasionally report that there is inequity, and administrators sometimes set class size 
maximums that do not necessarily reflect the board of education's endorsed class size (18-22 students).  Overall, 
the average class size is 18.  Approximately 85% of students, 82% of parents, 59% of faculty members agree 
that class sizes are reasonable and enable teachers to meet the learning needs of individual students.  While 
smaller class sizes and the average class size provide ample opportunity for student collaboration, teacher 
interventions and opportunities for personalized learning, larger class sizes can be challenging, especially in 
heterogeneous and elective classes.  In some of the larger classes, space is at capacity, making it difficult for 
students to collaboratively group their seating.  Nonetheless, teachers of large classes have found ways to 
provide meaningful instruction that is engaging, research-based, and aligned to the school vision and mission to 
promote active learning and integrate 21st century skills.  Technology such as the addition of Chromebooks and 
the use of online applications and programs has provided teachers with ways for students to collaborate in a 
personalized way without necessarily needing to move themselves or their desks within the classroom, thus 
aiding in the instruction of larger classes.  Consequently, when student load and class size enable teachers to 
meet the learning needs of individual students, the focus can be on students achieving the 21st century learning 
expectations.  (classroom observations, self-study, student shadowing, facility tour, teacher interviews, teachers, 
students, parents, department leaders, school leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
facility tour
teacher interview
teachers
students
parents
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 5 Indicator 8

Conclusions

The principal, working with other building leaders, by design, frequently provides instructional leadership that is 
rooted in the school's core values, beliefs, and learning expectations.  The principal is extremely clear, consistent 
and transparent in his collaboration with all stakeholders.  He has been actively “living” the school's core values 
and beliefs by engaging in informal conversation with individual teachers, by addressing the entire teaching staff 
at faculty meetings, by writing weekly emails and tweets to parents and staff, and by choosing relevant 
professional development topics for faculty and staff members that are geared toward teacher growth and 
student learning.  The principal, in collaboration with other leadership team members, has developed a systems-
based vision that directly aligns to the school's core values and beliefs and 21st century learning expectations.  
The size of the leadership team is conducive to frequent communication with staff, students, parents, and other 
leaders.  There is an open door, approachable atmosphere of collaboration among stakeholders where people 
feel valued and their voice is heard.  Communication is transparent and teachers and staff members are aware of 
initiatives before implementation.  Faculty meetings follow an agenda that is purposefully devised to promote 
teacher growth.  Through the teacher evaluation program, the principal spends time in classrooms and meets 
with teachers about their teaching and learning.  Through the school website, emails, and other social media, the 
principal often highlights student achievements in addition to sports, promoting school pride and high 
expectations.  Similarly, parents have access to materials needed and receive updates through Google 
Classroom and Twitter.  Technology has also fostered this collaborative nature of communication.  Parents are 
involved in a parent council meeting that meets monthly and are frequently asked for input.  It is evident that the 
needs of the school are expressed by shared voices.  For example, students and parents expressed a need for 
additional time and resources for the college application process, and this has been addressed by a PSAT 
Workshop Day.  Similarly, the students expressed needs for commonality in graduation gowns to promote equity, 
and a wish box enables students and staff to add to needs and wishes for the school community.  With the focus 
being on differentiation, research-based instruction, and evaluation, all stakeholders are fostering a sense of 
engagement and active learning, maintaining safe classrooms, and fostering students as independent thinkers 
who are willing to take risks.  The 21st century learning environments have also been supplemented with access 
to technology and applications that build student engagement.   It is evident in classroom observations that there 
is a trickle-down effect of shared values, beliefs and learning expectations that encourage all students to be 
successful.  Hence, because the principal, working with other building leaders, provides instructional leadership 
that is rooted in the school's core values, beliefs, and learning expectations, the result is a constructive school 
culture that helps all students reach their individual potential.  (classroom observations, self-study, panel 
presentation, teacher interviews, teachers, students, parents, school board, department leaders, central office 
personnel, school leadership team, school support staff, standard sub-committee).

Sources of Evidence
classroom observations
self-study
panel presentation
teacher interview
teachers
students
parents
school board
department leaders
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central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Indicator 9

Conclusions

Teachers, students, and parents are often involved in meaningful and defined roles in decision-making that 
promote responsibility and ownership.  The Valley Regional High School principal believes in shared decision-
making and a student-centered approach.  He meets monthly with the Student Leadership Council comprised of 
officers from Student Council, National Honor Society, Youth Action Committee, and class steering committees.  
Students also provide input on summer reading through the Summer Reading Committee to discuss questions 
and concerns and hear their input about school issues.  Other areas of student involvement in decision making 
include student representation at monthly school board meetings and as members of the summer reading 
committee.  This group decides which books the entire school will read for their summer reading requirement.  
The principal formally holds monthly parent council meetings where there is discussion of important school topics 
where feedback is garnered from parent stakeholders.  Parents are also involved in school activities such as 
various booster clubs and Safe Grad planning and implementation.  During faculty meetings, input from faculty 
members is gathered and shared.  There is a “for the good of the order” section in all faculty meetings.  The 
principal provides opportunities for other school leaders to be involved in decision making through monthly VLT 
meetings, in which he solicits feedback from the department coordinators and maintains a focus on their shared 
roles in decision making and agenda setting.  Agendas are often developed by the group and then shared with 
respective departments, utilizing the department coordinators as a conduit for information.  Frequent and regular 
emails are sent to parents with pertinent information. Regular tweets are posted via Twitter, and all stakeholders 
are encouraged to follow.  A Friday Forecast news bulletin is also sent out every week with information.  Annually 
climate assessment surveys are administered each spring as well as annual Community Sharing and 
Complimentary Dinner events in which direct feedback from parents is gathered to initiate stakeholder feedback 
goals and action plans for teachers, and to develop overall goals and direction for the district.  Teachers, 
students, and parents feel comfortable and respected and feel they have ownership in decision-making.  Through 
collaboration of board members, school leadership, parents, and student interest, the When Engineering program 
was first introduced.  Since teachers, students, and parents are involved in meaningful and defined roles in 
decision-making that promotes responsibility and ownership, all stakeholders feel a sense of responsibility and 
ownership in the school.  (self-study, student shadowing, panel presentation, teacher interviews, teachers, 
students, parents, school board, department leaders, central office personnel, school leadership team, school 
support staff, standard sub-committee).

Sources of Evidence
self-study
student shadowing
panel presentation
teacher interview
teachers
students
parents
school board
department leaders
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Indicator 10

Conclusions

Teachers by design exercise initiative and leadership essential to the improvement of the school and to increase 
students' engagement in learning.  The teachers at Valley Regional are proud of their school, work and student 
success.  They feel they are part of the collective in increasing student active engagement and providing 
meaningful instruction to all students.  As evidenced by the initiatives of the principal's vision for research-based 
instruction and classroom observations, teachers regularly deliver clear lessons that align with the core values for 
learning and 21st century learning expectations.  As a step beyond regular classroom instruction, teachers also 
are involved in the leadership of CORE activities that also include the senior capstone experience.  They worked 
together to incorporate capstone, PBIS, and 21st century learning expectations into a meaningful advisory 
program whereby these initiatives for student success were developed and met.  CORE advisors facilitate and 
guide students in the completion of their capstone experience.  Additional staff members, including but not limited 
to counselors, case managers, the school-to-career coordinator, and administrators, also help students at various 
stages during the completion of the capstone experience, as requested by the student or referring CORE advisor. 
Faculty members are involved in the maintenance of CORE activity binders for each of the grade levels and 
annually request feedback from staff to make adaptations.  Faculty members are also part of PLCs and often 
take an active role in leading professional development opportunities, especially related to technology-based 
classroom strategies.  The school media specialist has been influential in providing additional support for 
technology.  Teachers frequently take part in guiding student learning outside of the regular time of the school 
day because of the constraints put on the time for collaboration within the school day.  Teachers work with 
students on the college application process, independent studies, and overseeing online courses.  Therefore, 
because teachers exercise initiative and leadership essential to the improvement of the school and to increase 
students' engagement in learning, students are afforded many valuable learning opportunities inside and outside 
of school.  (self-study, panel presentation, facility tour, teacher interviews, teachers, school board, community 
members, department leaders, central office personnel, school leadership team, school support staff, standard 
sub-committee).

Sources of Evidence
self-study
panel presentation
facility tour
teacher interview
teachers
school board
community members
department leaders
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Indicator 11

Conclusions

The school board, superintendent, and principal are consistently collaborative, reflective, and constructive in 
achieving the school's 21st century learning expectations.  Because of the size of the leadership team in the 
district, the school board, superintendent and principal often meet informally and formally.  There have been 
rotations in leadership where building administrators have assumed roles at the district level, fostering alignment 
and vertical planning.  The superintendent and principal meet bimonthly with the district leadership team (DLT), 
and building level administrators and department coordinators meet as the VLT.  The DLT and VLT address the 
school's 21st century learning expectations and how to best implement them into the curriculum.  The principal is 
a member of the PDEC, which determines professional development needs and plans activities for meaningful 
instruction in alignment with the core values and beliefs and 21st century learning expectations.  The leadership 
team, while promoting 21st century learning expectations, has expressed interest in streamlining these to make 
them more manageable for staff and student delivery.  Since the school board, superintendent, and principal are 
collaborative, reflective, and constructive in achieving the school's 21st century learning expectations, a shared 
vision for improvement of student learning is being implemented.  (self-study, panel presentation, teachers, 
school board, department leaders, central office personnel, school leadership, school support staff, standard sub-
committee).

Sources of Evidence
self-study
panel presentation
teachers
school board
department leaders
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 5 Indicator 12

Conclusions

The school board and superintendent always provide the principal with sufficient decision-making authority to 
lead the school.  As per the principal's contract, there are stated responsibilities and procedures outlining the 
leadership authority and responsibilities.  There is a climate of trust that the principal will carry out meaningful 
tasks and relevant and engaging research-based instructional practices.  Approximately 70% of teachers, 
parents, and students agreed.  In addition, the overall school climate has improved substantially since the current 
principal arrived during the 2015-2016 school year.  A subsequent survey of faculty and staff members indicated 
that they agreed that there is a feeling of trust in the principal's ability to lead effectively.  Since the school board 
and superintendent provide the principal with sufficient decision-making authority to lead the school, the principal 
is able to establish a shared vision of the school and to guide the implementation of the core values, beliefs, and 
learning expectations.  (self-study, teachers, parents, school board, central office personnel, school leadership 
team, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
teachers
parents
school board
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 5 Commendations

Commendation

The safe, positive, respectful, and supportive school culture that fosters a shared ownership and pride

Commendation

The formal, ongoing CORE program that ensures that each student has an adult in the school, in addition to the 
counselor, who knows the student well and assists in guiding students to achieve the school's 21st century 
learning expectations

Commendation

The strong sense of collaboration among the principal, the administrative team members, faculty and staff 
members, parents, and students that provides a focus on the shared vision for the school

Commendation

The principal's research-based evaluation and supervision processes that focus on improved student learning

Commendation

The instructional leadership provided by the principal and other school leaders

Commendation

The involvement of teachers, students, and parents in meaningful and defined roles in decision-making that 
promote responsibility and ownership

Commendation

The collaborative, reflective, and constructive relationship between school board, superintendent, and principal to 
achieve the school's 21st century learning expectations

Commendation

The voice and ownership of all stakeholders in planning for needs in the school community
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Standard 5 Recommendations

Recommendation

Ensure that all teachers have time to collaborate during the normal work day

Recommendation

Ensure that class sizes are equitable across subject areas and do not exceed the available student work stations 
throughout the school year

Recommendation

Ensure that students have equal learning opportunities that reflect higher-order thinking in all levels and in all 
courses

Recommendation

Evaluate current leveling practices to ensure that all students experience equal opportunities to achieve at high 
levels 
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Standard 6 Indicator 1

Conclusions

Valley Regional High School has timely, coordinated, and directive intervention strategies for all students, 
including identified and at-risk students, that support each student's achievement of the school's 21st Century 
learning expectations.  The majority of support services for students are provided by members of the student 
assistance team (SAT) who provide teachers with a variety of intervention strategies to address student needs.  
The SAT is led by the associate principal along with a special education teacher, three school counselors, the 
school psychologist, social workers, the referring teacher, the school principal and school nurse, and classroom 
teachers (when scheduling allows them to be present), meets weekly to identify and create support plans for 
students of academic, behavioral, and emotional concern.  Multiple levels of intervention are available for 
students who require such strategies.  Tier one interventions have been clarified and supported by the 
administrative team, with coaching taking place to aid teachers in making consistent responses to a student's 
need.  Tier one interventions are also addressed through the school-wide CORE program, through which 
students meet with a faculty member two times per month to participate in lessons that support behavioral, 
academic, and social and civic expectations.  The school may elevate cases with greater need to a tier two 
intervention, which is handled by the SAT.  Students may be directly referred by a teacher to the team; general 
education students who score in the lowest 25th percentile on the NWEA-MAP test are also referred.  While in 
the past teachers reported that communication from the SAT had been inconsistent, the SAT has been 
communicating the team's action plan in a timely fashion.  Furthermore, the plan is clearly outlined and 
communicated to the adults in the school community and at home who are asked to implement the plan.  Many 
educators in different departments throughout the school indicate their satisfaction with the program and the 
positive benefits that improved oversight has provided in the 2016-2017 school year.  Students are growing from 
the relationships they are building with their case managers as they assist them in reconnecting with the general 
education program.  When students have needs beyond the scope of the SAT, counseling and health services 
have a number of additional resources at their disposal.  For students in crisis, counselors may contact the 
Emergency Mobile Psychiatric Service (EMPS), collaborating on necessary follow-up.  Counseling staff report 
directly to the Department of Child and Family Services (DCF) in circumstances of suspected neglect/abuse and 
maintain contact (with a family release) with outside private therapists and therapeutic programs.  When students 
experience major emotional problems, referrals may be made to outside services such as Tri-Town Youth, 
Planned Parenthood, or Middlesex Hospital.  In addition, mathematics and reading interventionists meet with 
identified students twice per week to ameliorate some of the difficulties the students have in these subjects.  
Additionally, PLATO Courseware provides individualized and self-directed course remediation for credit recovery 
and provide a flexible avenue for support.  When these interventions are not sufficient, the team may refer the 
case to a planning and placement team (PPT) to determine if specialized instruction is necessary.  A PPT-
assigned alternative program is offered two periods per day in which students who struggle with attendance or 
require a smaller class and individualized attention to be successful can seek extra help for content area 
classes.  While the program is not formalized, it does have anecdotal evidence of student success.  The 
pathways to both the alternative program and the PLATO option are clear and articulated by the Valley Regional 
High School Scientific Research-Based Intervention (SRBI) process and team documentation.  Additionally, 
social workers do extensive outreach and provide broad service to identify and assist students in need.  While 
there are some data being collected by the school psychologist, social workers, and counseling staff regarding 
the effectiveness of such services, there is no formal process to aggregate and analyze the data to inform and 
revise practices.  Since the school assesses and documents individual student needs in timely, coordinated and 
directive intervention strategies for all students, and students who require targeted instructional assistance in the 
regular educational arena and consequently supports each student's achievement of the school's 21st century 
learning expectations.  (self-study, panel presentation, teacher interviews, teachers, school board, department 
leaders, central office personnel, school leadership team, school support staff, standard sub-committee).
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Sources of Evidence
self-study
panel presentation
teacher interview
teachers
school board
department leaders
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 6 Indicator 2

Conclusions

Valley Regional High School generally provides timely, regular, and pertinent information to families, especially to 
those most in need, about available student support needs; however, it does not always detail “the sequential 
processes” or the personnel involved in obtaining support.  There are a large number of direct communication 
conduits that Valley Regional High School utilizes to inform students about important information.  The school 
personnel make service programming information available to families via email, phone calls, websites, Twitter, 
mailings (e.g., newsletters, posted flyers, etc.), special assemblies, parent informational meetings, PPT and 504 
meetings, the program of studies and the parent/student handbook.  A popular source of information is the 
principal's Twitter feed and weekly emails.  He updates parents and faculty on new opportunities for students, 
celebrates accomplishments, and welcomes feedback from multiple sources.  Other website-based information 
sources exist on the counseling department's website and Twitter feed.  Health services also has information 
about concussion testing and health screenings available through the website and handouts.  However, there is 
not a comprehensive digital resource available online that communicates in a clear fashion the range of those 
services available to parents and students.  PowerSchool bulletin updates have been frequent and information-
rich, yet the short-term nature of the bulletins may make it difficult for parents and teachers to access the data on 
demand.  The CORE program, daily announcements and special assemblies convey information about school 
programs to students and often include support service information.  However, this is inconsistent, and Valley 
Regional High School lacks an intentional vehicle by which to provide easy access to comprehensive service 
information for the students and families who require it the most.  Consequently, once the school consistently 
provides information to families across all service programming, parents and students will know about and take 
more advantage of the many helpful services and programs at the school.  (self-study, teacher interviews, 
teachers, parents, school leadership team, school support staff, standard sub-committee).

Sources of Evidence
self-study
teacher interview
teachers
parents
school leadership
school support staff
Standard sub-committee
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Standard 6 Indicator 3

Conclusions

Support services staff use technology to deliver an effective range of coordinated services for each student.  
Technological resources such as PowerSchool, Naviance, IEP Direct and Destiny enable support personnel to 
often communicate and coordinate services for students and families.  Faculty members are provided with a 
laptop and paraprofessionals have shared access to school computers.  Caduceus is an add-on that collects 
medical data to comply with federal privacy law while providing relevant personnel with information about the 
specific medical needs of their students.  While health data is being collected, it currently is not being analyzed to 
drive program delivery choices.  PowerSchool is the chief data aggregation tool for Valley Regional High School 
and allows faculty and staff members as well as administrators to monitor student schedules, attendance, and 
academic progress.  Google Apps for Education has been adopted by the district and serves as an important 
communication and productivity tool for teacher and staff collaboration.  Furthermore, the use of the free tool 
“Google Classroom” has provided important information organization tools for students and teachers to track and 
aggregate student work and collaborate among classroom teachers, interventionists, and special education 
teachers.  The school counseling services use Naviance as a digital product for streamlining the delivery of the 
counseling curriculum and services.  Counselors track individual academic strengths through “Strengths 
Explorer” (freshmen), possible career interests and strengths through “Career Interests Profiler” (sophomores), a 
post-secondary planning process (juniors), the percentage of students applying to college, and the number of 
students attending four versus two year programs (seniors).  Naviance has been used for the college application 
process to streamline faculty and student communication, enable letters of recommendation and other college 
forms to be uploaded for review and electronic submission to college admissions offices.  Student interest 
surveys, college search tools and post-secondary application management are coordinated among students, 
teachers, and counselors, and information is also available to parents.  Special education personnel are in 
constant contact with students and parents regarding student progress and achievement through phone calls, 
emails, PowerSchool and face-to-face meetings.  PowerSchool serves as the main coordination tool between the 
special education personnel and administrators, faculty, and staff members.  All special education personnel 
have access to student files through PowerAdmin, allowing them to not only access their current caseload but 
also students with whom they have worked throughout the year.  Special education personnel also use IEP 
Direct to create, modify, and record IEPs.  Abridged IEPs are printed and distributed to teachers along with short 
and long-term student goals so teachers can help track student progress throughout a course.  The school library 
program has a diverse variety of information resources available to students and teachers using technology.  The 
databases provided by the school library program along with the offerings from the state funded 
www.researchitct.org create a robust digital information platform where all constituents of the school have vast 
access rights to curriculum content.  The school library media specialist (LMS) generates a host of information to 
guide her programming using Google Forms, and collects all of the different available resources on the library 
website.  Data drives library program development decisions.  Since many services are using technology to 
coordinate services, they are able to deliver a more effective range of coordinated services to support the 21st 
century expectations for student learning.  (self-study, student shadowing, teacher interviews, school support 
staff, standard sub-committee).

Sources of Evidence
self-study
student shadowing
teacher interview
school support staff
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Standard sub-committee
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Standard 6 Indicator 4

Conclusions

School counseling services have an adequate number of certified/licensed personnel and support staff who 
deliver a written, developmental program, meet regularly with students to provide personal, academic, career, 
and college counseling, engage in individual and group meetings with all students, deliver collaborative outreach 
and referral to community and area mental health agencies and social service providers, and often use ongoing, 
relevant assessment data, including feedback from the school community, to improve services and ensure each 
student achieves the school's 21st century learning expectations.  Three school counselors, each working with 
approximately 200 students in grades 9-12, deliver a written, developmental guidance curriculum based on the 
American School Counseling Association and Connecticut Comprehensive School Counseling guidelines to meet 
the academic, personal and social, and college and career goals and needs of their students.  Despite frequently 
having to remove students from class to schedule appointments, school counselors meet regularly with students 
in individual or group settings or both.  In grade 9 small group meetings are conducted in the fall to support 
student transition to the high school setting, classroom guidance is conducted through collaboration with the 
Health teachers to administer the Strengths Explorer on Naviance, and in the spring they meet with all students 
individually to create a four-year plan.  In grade 10 a career interest inventory on Naviance is administered to all 
students in English classes.  Counselors feel that individual meetings with sophomores were difficult due to their 
lack of unencumbered time in which to meet without disturbing a class environment.  In grade 11 a classroom 
guidance lesson on post-high school planning is delivered through social studies classes, and multiple individual 
follow-up meetings are conducted for each student.  During the senior year, a large-group lesson on post-
secondary planning and college applications is conducted, followed by multiple individual meetings with 
students.  Individual meetings are available for all students on an as-needed basis.  If more intensive student 
support is needed, school counselors may collaborate with or refer to one of several outside resources, including 
Tri-Town Youth Services (who can support a student and family to obtain outside counseling; additionally, Tri-
Town trains the schools Peer Advisors), Pathways, Child/Family Services, and if necessary the Emergency 
Psychiatric Mobile Service.  As indicated through parent interviews and a 2014 survey the counselors 
administered to seniors, students strongly feel that their counselor is available and helpful.  However, only two 
out of three students feel their counselor helped them plan for their post-secondary college and career goals.  In 
response to this data, school counselors increased home-school communication with more frequent emails about 
upcoming lessons, workshops, and meetings and increased awareness of the annual college planning night for 
parents and students, and the annual financial aid night.  After parent programs, the school counselors 
administer surveys to solicit feedback to assess and improve the program.  Counselors consistently consider 
ways to integrate data into their planning and programming, and incorporate 21st century learning expectations 
into communication with students and parents through the utilization of Naviance, Twitter, email, and the school 
counseling website.  Parents enthusiastically commended the school counselors' website as a comprehensive, 
helpful resource.  Therefore, since school counseling services have an adequate number of certified/licensed 
personnel and support staff who deliver a written, developmental program, meet regularly with students to 
provide personal, academic, career, and college counseling, engage in individual and group meetings with all 
students, deliver collaborative outreach and referral to community and area mental health agencies and social 
service providers, and use ongoing, relevant assessment data, including feedback from the school community, to 
improve services, students will learn and be supported as they achieve the school's 21st century learning 
expectations.  (self-study, student shadowing, teacher interviews, teachers, students, parents, department 
leaders, school support staff, Endicott survey, school website, standard sub-committee).

Sources of Evidence
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self-study
student shadowing
teacher interview
teachers
students
parents
department leaders
school support staff
Endicott survey
school website
Standard sub-committee
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Standard 6 Indicator 5

Conclusions

The school's health services have an adequate number of certified/licensed personnel and support staff who 
provide direct intervention services and use an appropriate referral process to promote student health and 
wellness but do not analyze data to conduct ongoing assessment of the program.  The health office is staffed by 
one full-time Connecticut licensed registered nurse (RN), and substitute nurses are available in the case of her 
absence.  The school nurse coordinates services with the certified athletic trainer (ATC), collaborates with 
parents and pediatricians as needed; monitors and maintains medical records; ensures compliance with the 
mandated grade 10 physical exam; refers families to low-cost medical care if needed; effectively communicates 
with teachers when students sustain an injury (i.e., concussion) that will impact participation in class; provides 
crisis intervention support to students when the school counselors, social workers, or psychologist are 
unavailable; and contacts the mobile crisis unit as appropriate.  The school nurse also proactively addresses 
unique student needs, as demonstrated by the creation of hygiene kits for students to practice basic cleanliness 
skills in school in the Life Skills course and instructing the students on a routine for using them.  She also has a 
remarkable store of goods for the students who lack particular resources (e.g., clothing, health and hygiene 
materials, and various sundries that level the educational playing field for students who have a particular need).  
Students and faculty alike feel a deep commitment by the nurse to the community she serves, and she embodies 
the helpful spirit that pervades the culture of student support services.  In addition to the school nurse, thirty-six 
sports coaches are certified in cardiopulmonary resuscitation (CPR) and first aid.  There is a medical emergency 
response team comprised of the nurse and five teachers who are certified in CPR, an automated external 
defibrillator (AED), and first aid) available during the day.  A school physician is available for consultation if 
needed.  For students participating on athletic teams, the ATC provides medical coverage after school hours, 
including providing treatment before practice, attending all home games, evaluating and treating athletic injuries, 
and supporting injury prevention.  If necessary, parents are contacted and a referral is made to a primary care 
physician or an orthopedic doctor; if immediate attention is needed, 911-Emergency Medical Services are called.  
The Immediate Post-Concussion Assessment and Cognitive Testing (ImPACT) test is administered to all athletes 
prior to participation in sports to establish baseline data.  The nurse assesses the frequency of visits to the health 
office, monitors student eligibility for free lunch, and reviews IEP and 504 plans. The nurse also tracks health 
changes in physical exams and annual health updates, illness and injury histories, and checks for new allergies, 
medications, or diagnoses.  Students view the health services as a trusted partner in their lives.  However, while 
trend data can be obtained through PowerSchool, it is not utilized for predictive and planning purposes, and there 
is no formal process for health services to obtain feedback from the school community to improve services.  
While the school's health services have an adequate number of certified/licensed personnel and support staff 
who provide preventative health services and direct intervention services; use an appropriate referral process; 
conduct ongoing student health assessments; when health services also use ongoing, relevant assessment data, 
including feedback from the school community, it will ensure each student achieves the school's 21st century 
learning expectations.  (self-study, facility tour, teacher interviews, teachers, students, parents, department 
leaders, school leadership, school support staff, Endicott survey, standard sub-committee).

Sources of Evidence
self-study
facility tour
teacher interview
teachers
students
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parents
department leaders
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Indicator 6

Conclusions

Library/media services are integrated into curriculum and instructional practices and have adequate, 
certified/licensed personnel and support staff who: are actively engaged in the implementation of the school's 
curriculum; provide a wide range of materials for a variety of disciplines, technologies designed to enhance the 
existing curriculum, and other information services in support of the school's curriculum; ensure that the facility is 
available and staffed for students and teachers before, during, and after school; are very responsive to students' 
interests and needs in order to support independent learning; and have developed ongoing assessment 
instrumentation to provide relevant data from the school community to improve services and ensure each student 
achieves the school's 21st century learning expectations.  Library personnel are actively engaged in the 
implementation of the school's curriculum in a number of ways.  Many teachers from a variety of disciplines 
indicate that the physical library collection has seen dramatic improvements over the last few years in response 
to faculty and student feedback.  While the library does not possess an approved curriculum, the library media 
specialist (LMS) has created one to guide her practice and increase collaborative opportunities with other faculty 
members.  An extensive scope and sequence has been created, and the LMS tracks how effective she has been 
at delivering her services to the various teachers in the school.  While these efforts have been generated by her 
own impetus, this has created a collaborative environment where she has the ability to articulate library goals to 
faculty and staff members and they can then find meaningful ways to collaborate and enhance the quality and 
rigor of student work.  The district lacks an established mechanism whereby the district's curriculum connects 
and aligns with library goals and standards.  The librarian provides an abundant number of resources in support 
of the school's curriculum.  Through the creation of resource lists in Destiny, electronic documents that are 
relevant to a specific class's content, and the distribution of printed resources to be housed in departmental 
spaces, the librarian is adept at anticipating the resource needs of the students in their pursuit of 21st century 
learning expectations.  She is integrated into the English and social studies departments as a writing coach, 
where she uses technology to co-teach with classroom teachers not only the research process, but the writing 
and revision process as well.  Noodle Tools, a research assistance website, provides a framework for the 
research process and allows the LMS to give collaborative feedback on source quality and inclusion within 
assignments.  There is also heavy use of Google Classroom to allow her to serve as a co-teacher in many 
different classroom settings.  She comments on student progress, and while she is not the final grader, she 
provides an important formative component in refining student work to improve student outcomes.  The facility is 
staffed before, during, and after school, and students and teachers alike testified to the ability that the LMS to 
provide an important common space and a digital resource that is accessible to all students with computer 
access.  Furthermore, this is enhanced by the ability of the LMS to get into classrooms upon request.  Library 
spaces are welcoming and inviting, and the physical layout of furniture and technology resources reflects student 
and faculty feedback.  School-wide, the faculty perceives the library to be a shared space of community 
ownership, where all Valley Regional High School constituents may feel at home pursuing their academic goals.  
The programming of the library is omnipresent throughout the entire range of instructional experiences.  Student 
and faculty feedback is eagerly solicited, and the data collected by the librarian is utilized to inform program 
decision-making.  All stakeholders are regularly surveyed, and qualitative interviews and observations are used 
by the LMS to gain deeper context to explain the quantitative survey data she regularly generates.  There is a 
clear indication of a vision for the future of library services and how they can connect to and enhance the goals 
already established by the greater building staff.  Consequently, since the library/media services are integrated 
into curriculum and instructional practices and have adequate, certified/licensed personnel and support staff who 
are actively engaged in the implementation of the school's curriculum; provide a wide range of materials, 
technologies, and other information services in support of the school's curriculum; ensure that the facility is 
available and staffed for students and teachers before, during, and after school; are responsive to students' 
interests and needs in order to support independent learning; and conduct ongoing assessment using relevant 
data, including feedback from the school community, the library/media services will improve and help to ensure 
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each student achieves the school's 21st century learning expectations.  (classroom observations, self-study, 
facility tour, teacher interviews, teachers, students, department leaders, school leadership team, school support 
staff, Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
facility tour
teacher interview
teachers
students
department leaders
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 6 Indicator 7

Conclusions

Support services for identified students, including special education and Section 504 of the ADA, have an 
adequate number of certified/licensed personnel and support staff who collaborate with all teachers, counselors, 
targeted services, and other support staff in order to achieve the school's 21st century learning expectation and 
provide inclusive learning opportunities for all students; however, there is not an appropriate staff member to 
adequately support English language learners (ELLs).  While Valley Regional High School has seen an increase 
in the number of students who are identified with needs for special services, the support staff have risen to the 
challenges that they face to continue to deliver quality support services.  While collaboration is present between 
and among general education and special education personnel, there is an increased need for continued 
communication and feedback between administration, planning teams and case managers.  The school 
counseling department has had a significant increase in 504 case management, yet have been able to maintain 
service despite the challenges that influx presents.  However, there is concern about the abrupt and significant 
rise in these cases, particularly as it is difficult to project future needs.  Special education teachers regularly co-
teach with classroom teachers to present a rigorous curriculum for all students.  However, there is no common 
planning time during the normal work day for these teachers to plan lessons together and coordinate services for 
the students who are facing the greatest challenges.  There are a number of inclusive learning opportunities 
available for students, yet there is some question of the impact of the leveling system in creating homogenous 
groups that isolate identified students from the general population who achieve at a higher level.  While there are 
only a few ELLs at Valley Regional High School, there is no effective professional development to assist teachers 
in working more effectively with the ELL student population.  A part-time tutor works with ELL students, yet this is 
not a certified position, and there is no formal collaborative time arranged to meet with and coach teachers or to 
provide in-class assistance to these students.  Also, there are no materials, texts, or computer-based programs, 
to support ELL students with language acquisition and academic skill development or to provide appropriate 
support in academic classes.  While informal feedback is currently used to stimulate discussion among staff 
members, there are no formal mechanisms to collect and analyze data for program improvement.  Hence, when
Valley Regional High School meets the needs of ELL students, while continuing to deliver high quality support 
services to students identified under IDEA and/or Section 504 of the ADA, and effectively incorporates data to 
inform and drive program decision making, all students will be able to achieve the 21st century expectations for 
student learning through an intentional and reflective program.  (self-study, teacher interviews, teachers, parents, 
department leaders, school leadership team, school support staff, standard sub-committee).

Sources of Evidence
self-study
teacher interview
teachers
parents
department leaders
school leadership
school support staff
Standard sub-committee
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Standard 6 Commendations

Commendation

The intervention strategies programs in place for students, including many identified and at-risk students that 
support their achievement of the school's 21st century learning expectations

Commendation

The efforts to leverage community business and service providers to offer opportunities and services for all 
students

Commendation

The informal collaboration between and among counselors, special education personnel, teachers, and support 
staff

Commendation

The improvement in intervention services and timely communication by the SAT

Commendation

The efforts by the administrators to communicate service offerings more effectively to teachers, parents, and 
students

Commendation

The library media services that provide a diverse variety of informational resources, assist in the implementation 
of curriculum, and generate and respond to feedback from the Valley Regional High School community

Commendation

The proactive efforts of the school health service to improve student health and wellness

Commendation

The ability of the school counseling department to continue to meet the post-secondary planning needs of 
students while responding to the significant increase in the number of 504 plans
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Standard 6 Recommendations

Recommendation

Analyze data to evaluate service effectiveness to ensure that all students are achieving 21st century expectations 
for student learning through intervention services, the health program, and special education

Recommendation

Develop and implement a comprehensive plan to inform all families and students of the various support services 
offered by Valley Regional High School and the surrounding community

Recommendation

Provide appropriate staff and support to English language learning students

Recommendation

Provide common planning time during the normal work day for special education teachers to plan lessons and 
coordinate services for the students who are facing the greatest challenges

Recommendation

Provide ongoing professional development to assist teachers in working more effectively with the ELL student 
population
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Standard 7 Indicator 1

Conclusions

The community and the district's board of education consistently provide dependable funding for a wide range of 
school programs and services, have adequate professional and support staff, provide ongoing professional 
development and curriculum revision, provide a satisfactory range of technology support, have sufficient 
equipment and sufficient instructional materials and supplies.  The Region 4 School District has a complex, 
reliable, rotating budgetary process that includes three towns that are represented on the board of education for 
the middle school and high school.  The district has a declining enrollment that will begin to impact the high 
school in approximately two years.  The towns are also experiencing declining property values.  The Region 4 
budgetary process is made complex by the existing governing structure in place for local public education.  
Specifically, the towns of Chester, Deep River and Essex each has its own board of education charged with 
overseeing its elementary school, while the Region 4 Board of Education manages the shared middle and high 
schools, and the Region 4 Supervision Board, which combines all boards of education, sets a budget for all 
services shared across the other four boards.  The school district explored full regionalization in the 2014-2015 
school year, but the initiative has currently been tabled.  Within this construct, teachers believe that as a result of 
the budget freeze and declining enrollment status at the middle school, there have been staffing reductions which 
have affected course offerings and staff: Latin is no longer offered; smaller class sizes impacted the art 
department with a change from 3.0 full-time equivalent (FTE) positions to 2.0 FTE positions in 2014-2015; Life 
Management was reduced from a 1 FTE position to a .5 FTE position in 2015-2016; and the social studies 
department changed from 6.17 FTE positions to 5.5 FTE positions in 2015-2016.  Most department coordinators 
believe that their departments have adequate staffing.  While the number of 504 plans have more than doubled 
during the last five years, the number of guidance counselors who oversee 504 plans has not increased and a 
grant-funded and contracted substance abuse counselor has been eliminated.  Caseloads for special education 
teachers are higher than the middle school with the same number of staff.  Recently, a .5 FTE social worker and 
two paraprofessional job coaches were added to the Valley Regional High School faculty.  In addition, funding 
restrictions have impacted professional development, and professional development activities are generally 
provided by Region 4 and Valley Regional High School staff members.  Valley Regional High School offers an 
array of courses to meet the needs of their community.  The program of studies provides an overview of a wide 
range of core courses and electives, and the school supports many co-curricular activities that include athletics 
and a variety of clubs.  The Region 4 per pupil expenditure was above the state average with the local 
community supporting the board of education's budget.  In addition to the core area classes, several classes are 
offered within the art, music, technology education, business, and family and consumer sciences departments.  
Valley Regional High School offers twelve AP courses, college credit for courses connected to the University of 
Connecticut and Middlesex Community College, as well as the VHS so students can take courses that are not 
offered at Valley Regional High School.  The school has a CORE advisory class to ensure students connect with 
at least one adult, other than a counselor, during their four years for social, emotional, and academic support.  In 
the CORE advisory, students participate in a community service program—Warriors in the Community.  Valley 
Regional High School has a Buddy Sports Program (unified sports) that connects students from varied 
backgrounds and abilities.  The district has worked to provide more services for the special education students at 
Valley Regional High School.  Instead of out-placing students, they keep students in district to connect students 
to their community and their peers and to reduce expenditures for outplacement services.  Valley Regional High 
School also has a transition program (Transition Academy) for 18-21-year-old students to work in community 
businesses where they gain work experience, knowledge, and skills for career readiness.  Access to technology 
is cited as a strength by both students and faculty.  Students (84%) also believe that the school has a sufficient 
number of computers.  The library media center has 36 desktop PCs; two adjacent laboratories have 30 and 18 
computers respectively; three mobile laboratories have 25 PC laptops each; 24 iPads are housed in a mobile 
laboratory, and 14 additional iPads are available for students to check out.  Two business classrooms, the 
drafting, engineering, and architecture classroom, and the photography and graphic arts classroom have 1:1 
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computer availability.  Four mobile laptop laboratories are in academic wings with 50 laptops in each.  Special 
education classrooms have desktop computers; five science laboratories have six Mac computers.  English 
classrooms have 4-6 desktop PCs.  Faculty members are also provided computers.  This brings the total number 
of computers in the building to approximately 550.  The world language department has “dumb terminals” which 
are only accessed from the teacher's computer.  These computers are needed for student listening and 
speaking.  Students can bring their own devices and access the Internet; however, bandwidth capacity limits 
access to computers in classrooms that are in close proximity to the cafeteria during lunch periods.  The district 
has one FTE network technician and one FTE staff member to support computer literacy for students and staff at 
the high school.  Region 4 is in the process of going to a 1:1 Chromebook program, beginning with grade 9 and 
expanding to grades 10-12 grade during the 2017-2018 school year.  During the past three budget cycles, there 
have been some budget reductions in the areas of textbook accounts and freezes for instructional supplies.  
Valley Regional High School's yearly textbook budget has been reduced by 40% since 2011-2012; this is cited as 
a recurring issue by the English, mathematics, and vocational education departments.  Three departments have 
also noted a reduction in their instructional supply budgets.  Supply and equipment budgets have decreased in 
many departments, while overall supply costs are increasing.  Since community and the district's board of 
education provide dependable funding for a wide range of school programs and services, adequate professional 
and support staff, ongoing professional development and curriculum revision, a satisfactory range of technology 
support, sufficient equipment, and sufficient instructional materials and supplies, students will be able to 
strengthen their social, academic, and civic skills to prepare them for success in the 21st century.  (classroom 
observations, self-study, panel presentation, teacher interviews, teachers, students, school board, central office 
personnel, school leadership team, Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
panel presentation
teacher interview
teachers
students
school board
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 7 Indicator 2

Conclusions

The school consistently develops, plans, and funds programs to ensure the maintenance and repair of the 
building and school plant; to properly maintain, catalogue, and replace equipment; and to keep the school clean 
on a daily basis.  Valley Regional High School was built in 1952 with a wing added in 1964, a small renovation in 
2000 and a larger $32 million renovation and addition in 2006.  The building is 138,000 square feet with a 20-
year guarantee on the roof.  The school is clean and in good repair.  Student artwork is displayed in the hallway 
art gallery that leads to the auditorium.  Various glass displays and pictures hanging in the hallways represent 
student work as well as incidental learning.  All maintenance requests are made via a form identifying the specific 
request.  Repairs and maintenance requests are addressed in a timely manner (usually within 1-7 days).  The 
school's renovation in 2006 removed asbestos, added classrooms, a new library and auditorium, replaced all 
internal systems as well as the roof.  Many areas were repurposed into new classrooms to provide more space 
for students.  The Region 4 facilities director has ongoing communication and collaboration with the principal.  
There are 1.5 FTE custodians on the day shift, 3 FTE night shift custodians, and an additional .5 FTE custodian 
during lunchtime to clean the cafeteria.  All custodial staff members receive cleaning training upon hiring.  
Bloodborne pathogen protocol and other types of training are completed annually.  Cleaning training, equipment 
training, changes in OSHA-approved safety training, or safety data sheets (SDS) compliance are done on an as-
needed basis during professional development days.  The school is well maintained and is clean despite a 
reduction in the overall number of custodians.  The Region 4 facility director is responsible for purchasing 
equipment and creating the budget for the high school facility.  The director also inventories and catalogues 
major school facility equipment.  Equipment is maintained, repaired, or replaced as determined by the facility 
director.  There are three boilers, three air conditioning units, two sprinkler systems, fire tanks, and a generator, 
all maintained on an ongoing, monthly or annual basis.  The facility and all equipment (e.g., the elevator, fire 
alarms, sprinklers, etc.) are inspected as required by local or state agencies.  The installation of the air 
conditioning units has eliminated mold or mildew.  The maintenance department maintains 18 security cameras, 
which have recently been updated.  The cameras are monitored daily in the main office by office personnel.  
There are concerns about storage for the custodians, who gave up their bay area in the technology classroom 
building for the graphic design and engineering classes which detached from the high school building.  Storage 
space for the custodians is limited.  The district has purchased an outside container at the high school to house 
two tractors and other equipment that is in cold storage.  All the athletic fields, especially the football field, are in 
need of upgrading and repair.  Cafeteria equipment is maintained or repaired on an annual basis.  The cafeteria 
manager reports to the Region 4 food services director and reports any equipment that needs repairing or 
replacing.  Cafeteria equipment repairs or replacements occur in a timely manner.  Valley Regional High School 
has adopted a Green Cleaning Program that optimizes conditions for learning and minimizes human exposure to 
hazardous chemicals, allergens, irritants, and pollutants.  The maintenance department has a detailed daily 
schedule, which includes the scope of work for the high school.  Consequently, since the school develops, plans, 
and funds programs to ensure the maintenance and repair of the building and school plant; to properly maintain, 
catalogue, and replace equipment; and to keep the school clean on a daily basis, students and staff work in a 
clean, safe environment.  (classroom observations, self-study, facility tour, teacher interviews, teachers, school 
leadership team, school support staff, standard sub-committee).

Sources of Evidence
classroom observations
self-study
facility tour
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teacher interview
teachers
school leadership
school support staff
Standard sub-committee
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Standard 7 Indicator 3

Conclusions

The community consistently funds and the school continues to develop long-range plans that address programs 
and services, enrollment changes and staffing needs, facility needs, technology, and capital improvements.  The 
Region 4 superintendent and representatives of the board of education, administrators, faculty members, 
parents, and students meet every five years to develop a five-year strategic plan.  The last plan was created in 
2012, and the new five-year strategic plan is currently in the process of being developed.  The new strategic plan 
may include provisions for providing additional professional development, Chromebooks, Google Classroom, and 
a provision for Valley Regional High School to become an International Baccalaureate school.  The district is 
exploring the International Baccalaureate program to assist in maintaining enrollment, creating revenue to fund 
the school's identified needs, and providing a diverse experience for students.  The district and Tri-town 
community are concerned with the declining enrollment in the district.  A task force was established in 2014 to 
research and evaluate enrollment trends.  The purpose of the task force is to recommend a governance structure 
for Essex, Chester, Deep River, and Region 4 schools that provides an excellent educational system for the 
students while maintaining fiscal responsibility in an era of declining enrollment across all three towns.  The task 
force has tracked enrollment data and has made projections through 2025.  Enrollment is currently declining in 
the middle school, which is impacting the high school's budget.  Valley Regional High School's current enrollment 
is 604; enrollment is projected to decline by 107 students by 2021.  There have been some staff reductions and 
limits on supply expenditures due to budget concerns in relation to declining enrollment.  An outside contracted 
substance abuse counselor that was grant funded has been eliminated; however, a .6 FTE social worker has 
been added based upon IEP requirements and the number of students receiving services.  Administrators and 
the board of education are in discussions about the declining enrollment and the changes at the high school.  
With the declining enrollment the outside technology classroom may be moved into the main building and the 
current four lunch waves may be reduced to three lunch waves.  The board of education is supportive of the 
cafeteria budget.  The cafeteria has adequate equipment that was updated with funds obtained from the United 
States Department of Agriculture (USDA).  Maintenance is supportive of the cafeteria with repairs and 
cleanliness.  A .5 FTE custodian is assigned to the lunch waves in the cafeteria to ensure the area is cleaned 
between and after the four lunch waves.  The district currently funds an internship and partnership program with 
Whelen Engineering.  The district allocates $5,000 per year for transportation to ensure that students can 
participate in this opportunity to learn the knowledge and skills required in the manufacturing industry.  The Valley 
Regional High School capstone project is required for all seniors and connects students to businesses in the 
community and beyond.  The Transition Academy supports special education students who are 18-21 years old.  
Students in the Transition Academy work in community businesses gaining the knowledge and skills needed to 
be successful once they transition from school to their career.  Valley Regional High School's long-range and 
capital improvement plan addresses the facilities needs including the following: looking at science classrooms 
needs; providing an outdoor covering for students walking to the technology education classrooms (i.e., graphic 
design, photography, engineering, drafting, architecture) which are located in a separate building; updating 
equipment; paving the front student parking lot; replacing the track; providing athletic field irrigation; replacing the 
tennis courts; and updating the athletic fields.  During the approval of the funds to renovate the building in 2006, it 
was agreed upon to create a “sinking fund” to put away funds for flooring, paving, field repair, and 50% of any 
budget surpluses that may occur from year to year for building renovations.  Valley Regional High School has a 
three-year technology plan with a timeline that addresses the needs, costs, and replacement of technology.  This 
plan has been developed, implemented, reviewed and revised on an annual basis.  The technology needs 
include computers, software, LCD projectors, SmartBoards, and Promethean Boards.  There is also a 1:1 Google 
Chromebook distribution program that began in grade 9 this year (2016-2017) and will be extended to all grades 
10-12 during the 2017-2018 school year.  The bandwidth to accommodate personal devices as well as the 
current classroom computers is inadequate to meet the needs of classroom teachers and students in close 
proximity to the cafeteria during lunch periods.  Therefore, because the community funds and once the school 
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implements a long-range plan that addresses programs and services, enrollment changes and staffing needs, 
facility needs, technology, and capital improvements, the facility will be modernized and be better able to support 
all programs and services.  (classroom observations, self-study, facility tour, teachers, students, school board, 
central office personnel, school leadership team, school support staff, standard sub-committee).

Sources of Evidence
classroom observations
self-study
facility tour
teachers
students
school board
central office personnel
school leadership
school support staff
Standard sub-committee
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Standard 7 Indicator 4

Conclusions

Faculty and building administrators are actively involved in the development and implementation of the budget.  
At times, department coordinators are required to make adjustments to original requests with limited 
opportunities to defend their original request.  The principal participates in meetings with the superintendent and 
business manager at the onset of the budget process that begins in September.  Central office personnel 
distribute budget packets to district building administrators to be used during the budget process.  The district 
distributes and follows an established calendar for all budget meetings and for the entire budget process that 
includes budgets workshops for all three towns.  Departmental budget packets are distributed to department 
coordinators.  The coordinators, in consultation with members of their respective departments, are charged with 
determining departmental needs, spending priorities, and requests.  In recent years, the submission of 
departmental budget requests to the principal has marked the end of faculty involvement in development of the 
budget.  From there, building and district administrators develop the final budget through a series of workshops 
involving the board of education and, representing the three towns, the boards of finance and the boards of 
selectmen.  Once a final budget is developed, it goes to a public meeting for comment, then public referendum 
for passage.  Upon passage, spending of funds is at the discretion of the department coordinators and the 
principal.  If a cut occurs, building administrators and central office personnel determine the level of cuts in each 
area with department coordinators making decisions within their discipline to arrive at the allocated amounts.  If 
cuts occur that impact departmental budgets, the final approved budget figure for each department serves as 
baseline figure for the budget cycle in subsequent years.  Hence, a substantial cut in a department's budget 
allocation for any given year can have an adverse impact on budget allocations for that department during future 
years.  Typically, the department coordinators are completing budget proposals prior to the known needs for 
class sections in each department that are determined during the early spring.  This timeline provides an 
additional challenge for the department coordinators and school administrators.  Any new programming at Valley 
Regional High School is included within the high school budget rather than at the district level.  Since the faculty 
and building administrators are actively involved in the development and implementation of the budget, 
administrators and faculty have input on the use of the use of resources are aligned with students' needs.  (self-
study, teacher interviews, teachers, department leaders, central office personnel, school leadership team, 
standard sub-committee).

Sources of Evidence
self-study
teacher interview
teachers
department leaders
central office personnel
school leadership
Standard sub-committee
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Standard 7 Indicator 5

Conclusions

The school site and plant adequately support the delivery of high quality school programs and services.  Valley 
Regional High School was built in 1952 and went through a major renovation project that was completed in 
2006.  This project was extensive and included replacing floors, ceilings, and windows.  A new heating and 
ventilation system was installed, and the entire building was air conditioned.  As part of the renovation, the school 
footprint was expanded to include a new auditorium and library.  The school is attractively designed and well lit, 
creating a pleasing physical environment in which to teach and learn.  The success of the renovation and the 
hard work of the maintenance crew are reflected in the beliefs of faculty and staff members (71%), and parents 
(97%), students (88%) who agree that the school site and plant support the delivery of high quality programs and 
services.  During the renovation, two significant spaces were repurposed, with a new auditorium and library 
added to the square footage of the original footprint.  These original areas are now classrooms used by the music 
department and an English classroom respectively.  The campus includes a senior courtyard that is accessible 
from within but does not provide access to the campus property outside of the footprint of the structure.  This 
provides an opportunity to monitor students and does not allow for other citizens to access the area.  Some 
support services such as special education, speech and language, SRBI, and counseling services share space, 
while the ELL tutor does not have a formal location to meet with or instruct students.  The technology education 
graphic arts program uses a building that is not connected to the main building.  All departments are located in 
common hallways and areas, with the library centrally located.  Bathrooms are adequate and located throughout 
the campus.  The physical education area includes a renovated (2006) gymnasium and wellness center that is 
accessed by physical education classes and athletics.  The gymnasium door that splits the teaching area is not 
currently functioning.  The physical education locker rooms are also used by visiting athletic teams.  Students, 
parents, and staff believe that the playing fields, which were last renovated during the late 1990s, are overused.  
Hence, because the school site and plant support the delivery of high quality school programs and services, 
teachers can focus on teaching and students can focus on achieving the adopted academic, civic, and social 
expectations for learning.  (classroom observations, self-study, student shadowing, facility tour, teacher 
interviews, teachers, students, parents, department leaders, central office personnel, school leadership team, 
Endicott survey, standard sub-committee).

Sources of Evidence
classroom observations
self-study
student shadowing
facility tour
teacher interview
teachers
students
parents
department leaders
central office personnel
school leadership
Endicott survey
Standard sub-committee
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Standard 7 Indicator 6

Conclusions

The school consistently maintains documentation that the physical plant and facilities meet all applicable federal 
and state laws and are in compliance with local fire, health, and safety regulations.  Daily and ongoing 
inspections occur at Valley Regional High School and are completed by the district facilities director and 
inspectors from local and state agencies as dictated by local and state regulations.  Cleaning and scheduled 
maintenance of equipment are completed based upon an annual schedule.  New purchases at Valley Regional 
High School include a pick-up truck and tractor for the maintenance and upkeep of the grounds.  All maintenance 
and cafeteria equipment is inventoried and catalogued by the district facilities director.  As needed, equipment is 
replaced or repaired in order to ensure a safe and orderly environment.  In addition to in-house inspections and 
protocols, the school employs and is subject to several other safety inspections and services.  Valley Regional 
High School's water supply falls under the guidance and regulation of the Connecticut Department of Health.  
Water inspections and testing are conducted routinely in accordance with state regulations.  Eastern Analytical 
Laboratories is contracted to perform these tests.  Valley Regional High School has a fully building-integrated fire 
alarm system, including smoke and heat detectors throughout the building.  The system is tested annually in 
accordance with National Fire Alarm and Signaling Code (NFPA-72).  The fire alarm devices are serviced and 
tested by TPC Associates, Inc.  The facilities director is charged with overseeing compliance regarding the 
storage and cataloging of all chemicals in the building.  Underground tanks are inspected and tested annually.  
There is cathode testing and certification.  A regional state foods inspector checks all food prep and storage 
locations on a regular basis.  The building is fully handicapped accessible, with the second-floor classrooms 
accessed by way of the elevator, which is inspected in accordance with state regulations.  The heating, 
ventilation, and air conditioning (HVAC) systems were upgraded during the 2006 renovation to ensure that the 
building meets current standards for air exchange and fresh air intake.  The HVAC equipment is cleaned and 
filters are changed on a regular schedule.  In addition, internal air quality (IAQ) is safeguarded by adopting a 
“Green Cleaning” program aimed at limiting the presence of harsh chemicals and volatile organic compounds 
(VOCs), and by employing an integrated pest management (IPM) program that limits the use of pesticides on the 
grounds.  Teachers have access to temperature control in their rooms, but all rooms are monitored by 
maintenance personnel and can be accessed in the custodial office.  In addition, Valley is fully covered by fire 
sprinklers and fire suppression systems that are routinely tested in accordance with regulations by Fire Protection 
Testing, Inc.  Since the school maintains documentation that the physical plant and facilities meet all applicable 
federal and state laws and are in compliance with local fire, health, and safety regulations, administrators, 
teachers, students, and parents can be assured that the primary focus is on teaching and learning.  (self-study, 
facility tour, teacher interviews, community members, school leadership team, school support staff, Endicott 
survey, standard sub-committee).

Sources of Evidence
self-study
facility tour
teacher interview
community members
school leadership
school support staff
Endicott survey
Standard sub-committee
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Standard 7 Indicator 7

Conclusions

All professional staff engage parents and families as partners in each student's education and reach out 
specifically to those families who have been less connected with the school.  As a means to reach out to all 
families, Valley Regional High School uses a variety of techniques, including posting information, sending student 
achievement data, and a variety of communications targeted for specific groups of parents.  Information is 
consistently provided to parents via PowerSchool and via other electronic communications, social media, and 
mailings.  There is somewhat of a discrepancy between the faculty and staff members' perception of the level of 
effectiveness of the implemented strategies to reach out to all families and the parents' perception and 
understanding of the effectiveness of the aforementioned strategies.  Mid-quarter progress reports are sent home 
through PowerSchool, and for those parents indicating they have no computer, through mail.  Automated weekly 
reports can also be sent to parents by request.  Quarterly report cards include comments describing students' 
degree of achievement of the 21st century learning expectations, while mid-quarter progress report comments 
are more personalized.  Report card comments are part of an ongoing effort to increase stakeholder awareness 
of the school's 21st century learning expectations.  For the past three years, as part of the teacher evaluation 
plan, five percent of each faculty member's total rating has been based on increasing the school's degree of 
success in familiarizing families with those expectations.  Special education also provides parents with progress 
reports on IEP goals to correspond with school report cards.  Valley Regional High School has a variety of 
avenues to distribute information regarding school activities and events to parents.  A weekly newsletter written 
by the principal is sent electronically, detailing current happenings in each subject as well as co-curricular 
activities.  The principal also uses a Twitter account to remind the parent community of upcoming events.  The 
school's website includes news, announcements and a section on upcoming events.  Events at school are also 
advertised on the district website, three scrolling signs in school, the area newspaper, and the Tri-Town Youth 
Services brochure.  The Valley Regional High School website also includes department news, dispatches from 
the counseling department, and lunch menus to reach out to parents.  With the introduction of Google 
Classroom, parents may have additional opportunities to connect with staff at Valley Regional High School and to 
become more familiar with programming and classes at the school.  Teachers are readily available to meet with 
parents during and after school hours.  Students may also seek assistance of faculty members as needed, and 
families have expressed a level of satisfaction with this additional support.  There are active student 
organizations, parent surveys, suggestion boxes, and a responsive team.  The school offers a washing machine 
and dryer located in the physical education room for students who need to wash their clothes; hygiene supplies 
are also available for students at no cost.  The teachers connect with at risk students to provide emotional 
support.  The school has a backpack program through which food is placed in some student lockers at the end of 
the week for weekend meals.  Although many parents take advantage of aforementioned opportunities to partner 
in their child's education, there remain families who are not substantially connected to the school.  The 
counseling department works to assist all students, and particularly devotes substantial attention to disengaged 
or at-risk students.  Likewise, the SAT attempts to engage the families of students who are struggling 
academically, socially, or emotionally.  The families of any students with IEPs or 504 plans receive focused 
outreach from the special education and counseling departments respectively.  These efforts notwithstanding, 
there is no systematic, school-wide method in place of identifying and reaching out to all disconnected families.  
Consequently, when all professional staff members actively engage parents and families as partners in each 
student's education and reach out specifically to those families who have been less connected with the school, all 
students will be better able to achieve the 21st century learning expectations.  (self-study, teacher interviews, 
teachers, students, parents, school leadership team, school support staff, standard sub-committee).

Sources of Evidence
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self-study
teacher interview
teachers
students
parents
school leadership
school support staff
Standard sub-committee
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Standard 7 Indicator 8

Conclusions

The school routinely develops productive parent, community, business, and higher education partnerships that 
support student learning.  Valley Regional High School has a vast array of community partnerships throughout 
the local community that have had a positive impact on the overall experience for students and citizens in the Tri-
Town area.  A school-to-career program was instituted 10 years ago to develop community-based programs in 
which students participate in internships, job shadowing, and other career exploration activities, including career 
expos and visits to post-secondary schools.  Beginning with the class of 2015, Valley Regional High School 
instituted a capstone experience requirement for graduation.  Students have many options in order to fulfill the 
capstone project, including internships for school credit at a variety of businesses, schools, medical facilities, and 
non-profit organizations.  The vast majority of seniors fulfill this requirement through community-based internship 
experiences.  The Valley Regional High School Transition Academy was put into place during the 2013-2014 
school year with the hiring of a full-time transition coordinator and paraprofessional job coaches.  This program 
works with the 18-21-year-old population and focuses upon the successful transition to the community following 
graduation for students who receive special education services.  The annual Post-Secondary Expo at Valley 
Regional High School features colleges, post-secondary programs, and alternative options to the traditional four-
year colleges.  Each year, all sophomores are invited to attend the annual Middlesex Chamber of Commerce 
Career Expo where they have the opportunity to meet and speak with professionals in over 100 career fields.  
Students also have the opportunity to attend the Valley Regional High School Exploratory Program for various 
trades at The Porter and Chester Institute in Branford, Connecticut.  The volunteer service program allows 
students to earn school credit for volunteer service.  Though volunteer service is not a requirement for 
graduation, many students participate in community service activities.  Each year, the entire student body and 
faculty participate in Warriors in the Community Day, performing community service activities in the towns of 
Chester, Deep River, and Essex.  School clubs are also connected with the community on a regular basis.  The 
National Honor Society sponsors a number of blood drives throughout the school year in conjunction with the 
Red Cross.  The Interact Club, a Rotary affiliate, and the Leo Club, a Lions Club affiliate, conduct community 
service activities throughout the school year.  The Youth Action Council, a student organization dedicated to 
healthy teen living, raises funds to help needy families in the community and works in partnership with Tri-Town 
Youth Services on substance abuse prevention strategies.  Individual departments and classroom teachers 
partner with the community and local businesses in a variety of ways.  The art department has a partnership with 
the Essex Art Association, and students exhibit their work at a juried show, earning prizes and scholarships.  The 
library-media center connects with the town libraries of Chester, Deep River, and Essex, and works 
collaboratively with those libraries regarding the school's summer reading program.  The librarian is the UCONN-
ECE library liaison, helping students access resources for their college courses.  Students also participate in the 
U.S. FIRST Robotics Team.  The technology education department has a partnership with Whelen Engineering; 
students can participate in the introduction to manufacturing class held on site at Whelen Engineering.  The 
robotics engineering team, sponsored by Whelen Engineering, participates in an annual statewide competition.  
Field trips to 5th Axis in Stonington, Connecticut, and Centerbrook Architects are part of the technology 
education curriculum.  Local veterans participated in a major project in the fall of 2015 when the social studies 
department and the advanced graphics arts class collaborated to create a 46-minute documentary film about the 
veterans' wartime experiences.  The film was shared with the entire student body on Veterans Day.  The graphic 
arts and video production program has partnerships with many local businesses including Grossman Chevrolet-
Nissan and local insurance agency Mather & Pitts, who sponsor competitions in which students produce 
commercials that may ultimately end up on local television.  The business department has a partnership with 
Foxwoods that includes a trip to the annual Connecticut Financial Literacy Conference and an annual job shadow 
day at the casino.  Students in the life skills special education classes participate in community-based 
experiences, including learning how to use nine Town Transit buses, grocery shopping, and practicing social 
skills in public.  The transition academy teacher helps students with identified special needs to obtain 
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employment or internships or both.  The school social worker collaborates extensively with Tri-Town Youth 
Services for the planning and implementation of the Peer Advocate Training Program and serves as a school 
sector representative to the Tri-Town Substance Abuse Prevention Coalition.  All counseling staff members 
communicate with a number of community-based treatment providers to coordinate care.  An extensive number 
of business and community partnership have been established to provide students internships, job shadowing, 
and employment opportunities within the Town of Chester (e.g., A Style Above; Aaron Manor; JB Buckley 
Designs; Chapco Manufacturing, Inc.; Chester Airport; Chester Elementary School; Chester Historical Society; 
Chester Marina; Chester Veterinary Hospital; ConQuip Systems, LLC; Congregation Bdth Shalom; Connecticut 
River Electric, LLC; Decadent Wellness; Dirt Floor Recording Studio; Eleni Med Spa; Greenwald Industries; ICRV 
Radio; JJL Electric; Lark; Leiva Jewelry Design; Lori Warner Gallery; Maple and Main Gallery; Nathan Jacobson 
and Associates; Paulson Training Program; Pursuit Athletic Performance; Rachel Ryan's Fitness; River Tavern; 
Roto-Frank; The Brushmill; Whelen Engineering Company; Wild Honey Spa; and others), the Town of Deep 
River (e.g., 1738 Farm, Adam's; Atarza, Inc.; Asheigh's Garden; Atwood Auto Appearance; Deep River Animal 
Hospital; Deep River Elementary School; Deep River Farms; Germini-Humble Interiors; Hally Jo's Corner Cafe; 
John Winthrop Middle School; My Fair Lady; Parason Machine; Salon 154; Shoe Box on Main; Walgreen's; and 
others), the Town of Essex (e.g., Community Music School; Connecticut River Museum; Dr. Diane Gwronski, 
DDS; Dr. Donna Rotella, DDS; Eliza B/Leatherman; Essex Boat Works; Essex Elementary School; Essex 
Meadows; Essex Monogram; Essex Savings Bank; First Image; Garden Iron; International Bicycle Tours; New 
Bridge Capital; Nu-Ride; Pattaconk 1850 Bar and Grille; Peak Performance; Pough Interiors; Proctor Architects, 
LLC; Red Rocket Merchandising; Rite Aid; River Valley Stairs; Shoreline Orthopedics and Rehabilitation; Wells 
Fargo Advisors; Wile Yacht Sales; and others), as well as businesses and community agencies in other 
Connecticut cities and towns.  In addition to the business and community partnerships that exist, there are many 
higher education partnerships in place for which Valley Regional High School students may earn college credits 
while in high school, including eight courses in the UCONN-ECE program and the Early College Academy 
(formerly College Career Pathways) program at Middlesex Community College.  The Middlesex Community 
College High School Partnership Program is open to students who fall in the top 20% of their class, are at least 
juniors, and are recommended by the counselors.  Students may take up to one class per semester at Middlesex 
Community College upon approval of their application.  Finally, students can take AP courses for which they earn 
college credits through the College Board.  Currently there are twelve AP courses offered for students.  Valley 
Regional High School has partnerships with the University of New Haven and Quinnipiac University.  As part of 
their curriculum, education students serve as interns and student teachers at Valley Regional.  Interns are 
generally designated to one academic area, but often provide additional support for students in other areas and 
other programs.  Since strong partnerships with parent, community, business, and higher education exist, 
students are afforded a wide range of educational opportunities that otherwise would not be available to them.  
(self-study, panel presentation, teachers, students, parents, department leaders, school leadership team, 
Endicott survey, standard sub-committee).

Sources of Evidence
self-study
panel presentation
teachers
students
parents
department leaders
school leadership
Endicott survey
Standard sub-committee
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Standard 7 Commendations

Commendation

The dependable funding provided by the community and the district governing body for professional and support 
staff to implement 21st century learning

Commendation

The integration of the 1:1 Chromebook program that enhances 21st century learning

Commendation

The array of academic, advanced placement, career and technical education courses, co-curricular clubs and 
activities and sports

Commendation

The support programs for all students, including a transition program, academic skills program and CORE 
advisory class

Commendation

The available technology for all students

The purchase, maintenance, and repair of equipment to provide a safe and productive learning environment

Commendation

The school's clean, safe and comfortable environment allowing for focus on teaching and learning

The building and grounds which support a wide variety of school and community functions

Commendation

The backpack program at the end of each week to support families' needs

The exceptional number of business and community partnerships for internships, job shadowing, and the 
capstone project

Commendation
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The establishment of a “sinking fund” to support future maintenance and repairs

The connections and opportunities for community members to become involved in the school

Commendation

The communication to parents via a newsletter, weekly phone call, website access and Google parent access

The administrators, faculty, and staff members who strive to engage under-represented members of the 
community

Commendation

The partnerships that allow students to establish connections with the community, establish attainable personal 
goals, and make learning relevant to their personal lives
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Standard 7 Recommendations

Recommendation

Increase Internet bandwidth to allow dependable Internet access to all teachers, staff, and students

Recommendation

Provide adequate office and teaching spaces for professional services, such as counselors, special education 
teachers, SRBI, and English language learners

Recommendation

Upgrade athletic fields

Recommendation

Review the adequacy of technology support with the gradual addition of Chromebooks

Recommendation

Ensure that adequate professional development is provided to all staff

Recommendation

Provide a covered walkway between the school and the technology classrooms

Recommendation

Ensure that all parents and families, including families who have been less connected with the school, are 
engaged as partners in each student's education
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FOLLOW-UP RESPONSIBILITIES
This comprehensive evaluation report reflects the findings of the school's self-study and those of the visiting 
committee. It provides a blueprint for the faculty, administration, and other officials to use to improve the quality of 
programs and services for the students in this school. The faculty, school board, and superintendent should be 
apprised by the building administration yearly of progress made addressing visiting committee recommendations.

Since it is in the best interest of the students that the citizens of the district become aware of the strengths and 
limitations of the school and suggested recommendations for improvement, the Commission requires that the 
evaluation report be made public in accordance with the Commission's Policy on Distribution, Use, and Scope of 
the Visiting Committee Report.

A school's initial/continued accreditation is based on satisfactory progress implementing valid recommendations 
of the visiting committee and others identified by the Commission as it monitors the school's progress and 
changes which occur at the school throughout the decennial cycle. To monitor the school's progress in the 
Follow-Up Program, the Commission requires that the principal submit routine Two- and Five-Year Progress 
Reports documenting the current status of all evaluation report recommendations, with particular detail provided 
for any recommendation which may have been rejected or those items on which no action has been taken. In 
addition, responses must be detailed on all recommendations highlighted by the Commission in its notification 
letters to the school. School officials are expected to have completed or be in the final stages of completion of all 
valid visiting committee recommendations by the time the Five-Year Progress Report is submitted. The 
Commission may request additional Special Progress Reports if one or more of the Standards are not being met 
in a satisfactory manner or if additional information is needed on matters relating to evaluation report 
recommendations or substantive changes in the school.

To ensure that it has current information about the school, the Commission has an established Policy on 
Substantive Change requiring that principals of member schools report to the Commission within sixty days (60) 
of occurrence any substantive change which negatively impacts the school's adherence to the Commission's 
Standards for Accreditation. The report of substantive change must describe the change itself and detail any 
impact which the change has had on the school's ability to meet the Standards for Accreditation. The 
Commission's Substantive Change Policy is included on the next page. All other substantive changes should be 
included in the Two- and Five-Year Progress Reports and/or the Annual Report which is required of each 
member school to ensure that the Commission office has current statistical data on the school.

The Commission urges school officials to establish a formal follow-up program at once to review and implement 
all findings of the self-study and valid recommendations identified in the evaluation report. An outline of the 
Follow-Up Program is available in the Commission’s Accreditation Handbook, which was given to the school at 
the onset of the self-study. Additional direction regarding suggested procedures and reporting requirements is 
provided at Follow-Up Seminars offered by Commission staff following the on-site visit.

The visiting committee would like to express thanks to the community for the hospitality and welcome. The school 
community completed an exemplary self-study that clearly identified the school’s strengths and areas of need. 
The time and effort dedicated to the self-study and preparation for the visit ensured a successful accreditation 
visit.
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SUBSTANTIVE CHANGE POLICY
NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES
Commission on Public Secondary Schools

Principals of member schools must report to the Commission within sixty (60) days of occurrence any substantive 
change in the school which has a negative impact on the school's ability to meet any of the Commission's 
Standards for Accreditation. The report of a substantive change must describe the change itself as well as detail 
the impact on the school’s ability to meet the Standards. The following are potential areas where there might be 
negative substantive changes which must be reported:

elimination of fine arts, practical arts, and student activities
diminished upkeep and maintenance of facilities
significantly decreased funding - cuts in the level of administrative and supervisory staffing
cuts in the number of teachers and/or guidance counselors
grade level responsibilities of the principal 
cuts in the number of support staff
decreases in student services
cuts in the educational media staffing
increases in student enrollment that cannot be accommodated
takeover by the state
inordinate user fees
changes in the student population that warrant program or staffing modification(s) that cannot be 
accommodated, e.g., the number of special needs students or vocational students or students with limited 
English proficiency
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Roster of Team Members

Chair(s)
Chair: Don Gainey - New England Association of Schools and Colleges, Inc.

Assistant Chair: Carol Luckenbach - New England Association of Schools and Colleges, Inc.

Team Members
Scott Brady - Wamogo Regional High School

Nicole Colleran - Fairfield Warde High School

Michael Fernandes - Stamford Public Schools

Laura Heath - Granby Memorial High School

Christine Higgins - Wilton High School

Peter Hunt - Waterford High School

Nicholas Ives - Mark T. Sheehan High School

Karen Lagace - Killingly High School

Ruth Leary - Tolland High School

Linda McMillan - Shepaug Valley Middle/High School

Mark O'Donnell - East Hampton High School

Jacqui Perkins - Carver Middle High School

Mr. Todd Stoeffler - North Branford High School

Rhonda Yeager - James Hillhouse High School
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